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Abstract: the present study aims to reveal positive moments in the use of language portfolio in pre-service
English language teaching. It focuses on the analysis of previous research in the field and on the values of
portfolios with respect to the profile of effectively prepared novice teachers. The study illustrates the process of
the development of language portfolios as a reflective tool for teaching English. The research results may
represent a further step towards using language portfolios as a significant source of information. It also reveals
that language portfolio would be a good alternative to report trainees’ teaching experiences and a productive
tool to promote reflection and career development.
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TEOPETUYECKOE OBOCHOBAHMUE UCITIOJIb30BAHUSA SI3bIKOBOI'O
MOPT®EJISI B MIPEABAPUTEJIBHOM MOATIOTOBKE YUNUTEJEN
AHTIJIMVCKOI' O SI3bIKA
Ypaszoae X.U. (Pecnydiiuka Y30ekucran)

VYpasbaes Xuxmamynno Hemamynnaesuy — npenooagamens,
Kagpedpa anenuiickoeo s3vika,
Becmmuncmepckuil mexcoynapoonulil yhusepcumem, 2. Tawxenm, Pecnybauxa Y3bexucman

Annomauyun: yenvio HACMOSWE20 UCCLEO0BAHUSL SBNAEMCS  GbIAGLEHUE NOJOJNCUMETbHBIX MOMEHMO8 6
UCNONb30BAHUU  S36IKOBO2O NOPM@OEns npu npeosapumensHoM obyueHuu auenutickomy azelky. OcHosHoe
BHUMAHUE YOesemcs aHaIU3y NPedblOYUUX UCCIe008AHULL 8 OAHHOU 0OACMU U POIU A3bIKOBO20 NOpmens 6
aghpexmugnoli nodeomoske OyOywux npenooasameneii aHeIUNCKo20 s3vika. HMccnedosanue unirocmpupyem
npoyecc pazeumust A3bIK0GbIX Nopmeenell Kax pehuekcusHo20 uHCmpymenma OJisi RPenoo0adaniiss AHIUICKO20
azvika. Pesynomamol ucciedosanust mo2ym cmame euge 0OHUM WALOM K UCHOAb308AHUIO S3bIKOBbIX nopmaenei
8 Kawecmee 6adCHO20 UCMOYHUKA UHGopmayuu. Imo Ucciedosanue mardice ceudemeibCmeyem o0 mom, Ymo
SA3BIKOGOU NOpMpenb SGNAEMCst XOPOWel AbMePHAMUEoL 0iisi uHhopmuposanusi 06 onvime npenodasameneii u
NPOOYKMUSHBIM UHCIPYMEHMOM, 00eCReuUs8aiowuM peprercuio u pazeumue Kapbepbl.

Kntoueevte cnoea: s3vikosoli nopmdeensb, aHIUUCKULL A3bIK, NPOQDUIb, arbmepHamusd, npeosapumenbHoe
obyuenue (N0020MoBKa), Ucciedosanue.

Introduction. According to Pink, “autonomy and self-reflection should be natural for all people no matter
what they do and where they work™ [12]. Self-reflection and ability to learn are the drives that move us forward,
promote better understanding, the ability, help us to make progress, to improve and make our performance more
efficient. Many education institutions all over the world including that of Tashkent and other cities in Uzbekistan,
have a major goal of a better preparation of future teachers, especially English language teachers. Taking into
consideration the fact, that autonomy, self-reflection and self-efficacy are the terms which are widely discussed
in connection with humanistic approaches not only in in-service teaching but also in pre-service teachers’
education, language portfolio is considered as a transitional stage that would enable trainees to articulate their
theoretical background into practice.

On Definition and Classification. Portfolio as a tool for teaching has been discussed in numerous studies [5;
15]. The term itself covers the range of documents, information, materials, and activities. Portfolio is not a new
term in educational sphere. A European language portfolio was piloted by the Council of Europe in 1998-2000.
By 2004 there were about 65 different language portfolios. Since the declaration of its independence from the
Soviet Union in 1991, education system of the Republic of Uzbekistan has been extensively reformed in line
with the global movements. This is also evident in the field of learning foreign languages, which had previously
been dominated by the Soviet-rooted traditions and principles and the Grammar-Translation method [6]. In 2013
the ELP has been introduced to Uzbek institutions. It can be defined, in the simplest way, as a document
mapping a learner's language knowledge, contacts with different languages and culture, it also reflects on
language learning, progress and a learner’s self-evaluation and it is also a collection of a learner’s work in the
foreign language. ‘Uzbek Model of European Language Portfolio for PRESETT Students’ has been created [16].
There have also been some attempts to introduce teacher portfolios in in-service and pre-service courses,
however it is still not fully implemented. Nevertheless, today, most teacher training institutions in Uzbekistan



have been using various forms of portfolios for collecting different documents: lesson plans, observations,
original papers, evaluation criteria, etc.) Crow & Harrison suggest to classify portfolios according to their
purpose: 1) assessment portfolios; 2) showcase portfolios; 3) development portfolio; 4) reflective portfolios; 5)
hybrid portfolios [3].

Discussions in Theoretical Studies. The concept of “language portfolio” is, no doubt, based on the concept
of “ELP” that has been developed in parallel with the CEFR. It is the “I can” checklists that are included in the
ELP which makes it closely linked to the CEFR and which are the derivatives of illustrative scales given in the
later. According to Little, the idea behind developing the ELP was to support and boost autonomy in language
learning, intercultural awareness and communicate CEFR philosophy to learners of languages [8]. Since its first
introduction, the ELP has proven to be very effective tool in fostering areas of language education. Stoicheva,
Hughes and Speitz report very positive effect of the ELP on textbooks development. In terms of teaching, they
also report that those teachers, who used the ELP in their teaching practice, stated total recognition of their way
of teaching [14]. The implementation of the ELP in secondary schools enabled teachers to see what their
students had done before in language learning, e.g. track their progress. Oscarson and Oscarson, in their research
conducted in the context of Swedish secondary and upper secondary school system, revealed that those who used
ELP as an alternative form of assessment reported helpfulness of the ELP in enhancing language awareness [11].
Mirici suggests that through self-reflection promoted by the ELP learners develop autonomy and responsibility
for their own language learning [10]. Numerous studies outlined the benefits of the ELP in promoting self-
assessment according to CEFR scales [1; 2]. Little is known about the benefits of the ELP for teachers.
Relatively small number of studies report that ELP was useful for teachers in recognizing their way of teaching.
So, there is no large scale study that supports the view that ELP has had impact on teaching methods used by
teachers. Learning to reflect while doing teaching is an important component of many teacher education
programs. Promoting reflective thinking has been the center of attention. Pre-service teachers are required to
reflect on their practice through portfolio since it enables them to steer their own development as professionals
[9]. When trainees reflect on their practice in portfolio themes, they will ask the ‘why’ questions and this will
lead them to improve their understanding and promote further discussions with their supervisors about their own
experiences as beginning teachers. A recent study by Hismanoglu has shown that among the effective
professional development strategies that English language teachers prefer are teaching portfolios [7]. They can
be very helpful for them in terms of lesson planning and preparation, actual teaching presentation, evaluation and
feedback provision. Ever since portfolios are being used for the purpose of promoting pre-service teachers’
reflection. A number of studies have found that it is during the process of constructing the portfolio that they
reflect on their development as novice teachers and establish learning objectives [4; 17]. In addition, teaching
portfolios are considered to be a comprehensive form of performance-based assessment and are used to assess
the readiness of pre-service teachers to receive the initial teaching license. When developing portfolios, trainees
are involved in different assessment tasks which according to Sarivan consist of a set of experiential problem
solving activities that the trainees perform in order to practise the very basics of teaching [13].

Conclusion. In conclusion, this research sheds light on the fact that developing teaching portfolios promote
language trainees’ reflection on their teaching practice, and enhance their professional development. This study
aimed to summarize many other research findings which focus on the importance of using language portfolios in
teacher education. Portfolios involve student teachers in the direct monitoring and regulation of their own
learning as they reflect on their achievements making judgements about the quality of their work in relation to
specific professional standards. In order to reinforce reflective practitioners among pre-service teachers, teacher
education programs should introduce the portfolio process in some courses. Portfolios reveal the pre-service
teachers’ reflections and provide insights into their decision-making processes so their growth as professionals
can be traced and documented.
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