«A9070T1IHd ANV SAIANLS TVINLIND ‘AYOLSIH 40 SIWAT190¥d FHL 40 MAIATY JI4ILNIIDS TYNOILYNHIALNI IONIHIANOD A3ZITVIOIdS JIHILNIIOS FONIANOLSIHIOD TYNOILYNYIALNI 11X

&

INTERNATIONAL SCIENTIFIC
AND PRACTICAL CONF ERENCE

LIBRARY OF
CONGRESS (USA)

ISBN 978-1-64655-022-7

SCIENTIFIC ELECTRONIC
LIBRARY

s LIBRARY.RU

A

scholar

HTTPS://SCIENTIFIC-CONFERENCE.COM

KII INTERNATIONAL CORRESPONDENCE SCIENTIFIC SPECIALIZED CONFERENCE

INTERNATIONAL SCIENTIFIC REVIEW
OF THE PROBLEMS OF HISTORY,
CULTURAL STUDIES AND PHILOLOGY

Boston. USA. February 19-20, 2020




ISBN 978-1-64655-022-7
UDC 08

XII INTERNATIONAL CORRESPONDENCE
SCIENTIFIC SPECIALIZED CONFERENCE
«INTERNATIONAL SCIENTIFIC REVIEW OF
THE PROBLEMS OF HISTORY, CULTURAL
STUDIES AND PHILOLOGY»

(Boston. USA. February 19-20, 2020)

BOSTON. MASSACHUSETTS
PRINTED IN THE UNITED STATES OF AMERICA
2020



INTERNATIONAL SCIENTIFIC REVIEW OF THE PROBLEMS OF HISTORY, CULTURAL
STUDIES AND PHILOLOGY / COLLECTION OF SCIENTIFIC ARTICLES. XII
INTERNATIONAL CORRESPONDENCE SCIENTIFIC SPECIALIZED CONFERENCE (Boston,
USA, February 19-20, 2020). Boston. 2020

EDITOR: EMMA MORGAN
TECHNICAL EDITOR: ELIJAH MOORE
COVER DESIGN BY DANIEL WILSON

CHAIRMAN OF THE ORGANIZING COMMITTEE: VALTSEV SERGEI
CONFERENCE ORGANIZING COMMITTEE:

Abdullaev K. (PhD in Economics, Azerbaijan), Alieva V. (PhD in Philosophy, Republic of Uzbekistan), Akbulaev N.
(D.Sc. in Economics, Azerbaijan), Alikulov S. (D.Sc. in Engineering, Republic of Uzbekistan), Anan'eva E. (D.Sc. in
Philosophy, Ukraine), Asaturova A. (PhD in Medicine, Russian Federation), Askarhodzhaev N. (PhD in Biological Sc.,
Republic of Uzbekistan), Bajtasov R. (PhD in Agricultural Sc., Belarus), Bakiko 1. (PhD in Physical Education and Sport,
Ukraine), Bahor T. (PhD in Philology, Russian Federation), Baulina M. (PhD in Pedagogic Sc., Russian Federation), Blejh
N. (D.Sc. in Historical Sc., PhD in Pedagogic Sc., Russian Federation), Bobrova N.A. (Doctor of Laws, Russian Federation),
Bogomolov A. (PhD in Engineering, Russian Federation), Borodaj V. (Doctor of Social Sciences, Russian Federation),
Volkov 4. (D.Sc. in Economics, Russian Federation), Gavrilenkova I. (PhD in Pedagogic Sc., Russian Federation),
Garagonich V. (D.Sc. in Historical Sc., Ukraine), Glushhenko A. (D.Sc. in Physical and Mathematical Sciences, Russian
Federation), Grinchenko V. (PhD in Engineering, Russian Federation), Gubareva T. (PhD in Laws, Russian Federation),
Gutnikova A. (PhD in Philology, Ukraine), Datij A. (Doctor of Medicine, Russian Federation), Demchuk N. (PhD in
Economics, Ukraine), Divnenko O. (PhD in Pedagogic Sc., Russian Federation), Dmitrieva O.A. (D.Sc. in Philology,
Russian Federation), Dolenko G. (D.Sc. in Chemistry, Russian Federation), Esenova K. (D.Sc. in Philology, Kazakhstan),
Zhamuldinov V. (PhD in Laws, Kazakhstan), Zholdoshev S. (Doctor of Medicine, Republic of Kyrgyzstan), Zelenkov M.YU.
(D.Sc. in Political Sc.,PhD in Military Sc., Russian Federation), Ibadov R. (D.Sc. in Physical and Mathematical Sciences,
Republic of Uzbekistan), [l'inskih N. (D.Sc. Biological, Russian Federation), Kajrakbaev A. (PhD in Physical and
Mathematical Sciences, Kazakhstan), Kaftaeva M. (D.Sc. in Engineering, Russian Federation), Kl/inkov G.T. (PhD in
Pedagogic Sc., Bulgaria), Koblanov Zh. (PhD in Philology, Kazakhstan), Kovaljov M. (PhD in Economics, Belarus),
Kravcova T. (PhD in Psychology, Kazakhstan), Kuz'min S. (D.Sc. in Geography, Russian Federation), Kulikova E. (D.Sc. in
Philology, Russian Federation), Kurmanbaeva M. (D.Sc. Biological, Kazakhstan), Kurpajanidi K. (PhD in Economics,
Republic of Uzbekistan), Linkova-Daniels N. (PhD in Pedagogic Sc., Australia), Lukienko L. (D.Sc. in Engineering, Russian
Federation), Makarov A. (D.Sc. in Philology, Russian Federation), Macarenko T. (PhD in Pedagogic Sc., Russian
Federation), Meimanov B. (D.Sc. in Economics, Republic of Kyrgyzstan), Muradov Sh. (D.Sc. in Engineering, Republic of
Uzbekistan), Musaev F. (D.Sc. in Philosophy, Republic of Uzbekistan), Nabiev A. (D.Sc. in Geoinformatics, Azerbaijan),
Nazarov R. (PhD in Philosophy, Republic of Uzbekistan), Naumov V. (D.Sc. in Engineering, Russian Federation),
Ovchinnikov Ju. (PhD in Engineering, Russian Federation), Petrov V. (D.Arts, Russian Federation), Radkevich M. (D.Sc. in
Engineering, Republic of Uzbekistan), Rakhimbekov S. (D.Sc. in Engineering, Kazakhstan), Rozyhodzhaeva G. (Doctor of
Medicine, Republic of Uzbekistan), Romanenkova Yu. (D.Arts, Ukraine), Rubcova M. (Doctor of Social Sciences, Russian
Federation), Rumyantsev D. (D.Sc. in Biological Sc., Russian Federation), Samkov A. (D.Sc. in Engineering, Russian
Federation), San'kov P. (PhD in Engineering, Ukraine), Selitrenikova T. (D.Sc. in Pedagogic Sc., Russian Federation),
Sibircev V. (D.Sc. in Economics, Russian Federation), Skripko T. (D.Sc. in Economics, Ukraine), Sopov 4. (D.Sc. in
Historical Sc., Russian Federation), Strekalov V. (D.Sc. in Physical and Mathematical Sciences, Russian Federation),
Stukalenko N.M. (D.Sc. in Pedagogic Sc., Kazakhstan), Subachev Ju. (PhD in Engineering, Russian Federation), Sulejmanov
S. (PhD in Medicine, Republic of Uzbekistan), Tregub I. (D.Sc. in Economics, PhD in Engineering, Russian Federation),
Uporov I. (PhD in Laws, D.Sc. in Historical Sc., Russian Federation), Fedos'kina L. (PhD in Economics, Russian
Federation), Khiltukhina E. (D.Sc. in Philosophy, Russian Federation), Cuculjan S. (PhD in Economics, Republic of
Armenia), Chiladze G. (Doctor of Laws, Georgia), Shamshina 1. (PhD in Pedagogic Sc., Russian Federation), Sharipov M.
(PhD in Engineering, Republic of Uzbekistan), Shevko D. (PhD in Engineering, Russian Federation).

PROBLEMS OF SCIENCE
PUBLISHED WITH THE ASSISTANCE OF NON-PROFIT ORGANIZATION
«INSTITUTE OF NATIONAL IDEOLOGY »
VENUE OF THE CONFERENCE:
1 AVENUE DE LAFAYETTE, BOSTON, MA 02111, UNITED STATES
TEL. OF THE ORGANIZER OF THE CONFERENCE: +1 617 463 9319 (USA, BOSTON)
THE CONFERENCE WEBSITE:
HTTPS://SCIENTIFIC-CONFERENCE.COM

PUBLISHED BY ARRANGEMENT WITH THE AUTHORS
Attribution-ShareAlike 4.0 International (CC BY-SA 4.0)
https://creativecommons.org/licenses/by-sa/4.0/deed.en



Contents
PHILOLOGICAL SCIENCES

Abdualieva Z.U., Fozilova M.K. (Republic of Tajikistan) NEUTRALIZATION - THE
MOST IMPORTANT SYSTEM-FORMING FACTOR IN THE SEMANTIC
MICROSTRUCTURE OF HYPONYMS EQUONYMS / A60yaruesa 3.E., @asvinosa
MK. (Pecnybnuka Tamxukuctan) HEWUTPAJIM3ALIMSA - BAXHEMIINM
CUCTEMOOEBPA3 VIO ®AKTOP B CEMAHTUYECKOM
MUKPOCTPYKTYPE DKBOHUMOB-TUIIOHUMOB .........o.covoveeireeeeereeeeeeseeeesennnn

Daribaeva A.A., Anartaeva G.U., Bayrkhanova K.S., Tursunov A.N., Tanabaeva G.U.
(Republic of Kazakhstan) PHRASEOLOGISMS CHARACTERIZING THE
EXTERNALITY OF A HUMAN (ON THE MATERIAL OF RUSSIAN, KAZAKH
AND ENGLISH LANGUAGES) / [lapubaesa A.A., Anapmaesa I'.Y., Baiipxanosa K.C.,
Typcynos A.H., Tanabaesa I.Y. (PecnybOnuka Kazaxcran) ®PA3EOJIOIM3MBI,
XAPAKTEPU3VIOIIME BHEIIHOCTb YEJIOBEKA (HA MATEPUAIJIE
PYCCKOT'O, KASAXCKOI'O U AHTJIMMCKOT'O S3BIKOB) ..o

Toshtemirova N.A., Ruzieva B.N., Mamajonova Yu.S., Urunova N.M., Tokhirova N.Sh.,
Sheralieva I.S. (Republic of Uzbekistan) THE IMPORTANCE OF USING SONGS
AND RHYMES IN TEACHING ENGLISH AT ELEMENTARY SCHOOL /
Towmemuposa H.A., Pysuesa b.H., Mamasconosa IO.C., Ypynosa H.M., Toxuposa
H.II, llepanuesa U.C. (Pecnyonmuka Y36ekuctan) BAXXHOCTbD UCITOJIb30OBAHUA
[IECEH U PUOM B OBYYEHMU AHIJIMMCKOMY S3bIKY B HAUYAJILHOM

Mamatkulova Sh.A., Makhmudova S.B., Toshtemirova Z.K., Tadjieva G.P., Koraboeva
Sh.I. (Republic of Uzbekistan) ORGANIZING PROJECT WORK AT SECONDARY
SCHOOL / Mamamxynosa I.A., Maxmyoosa C.b., Towmemuposa 3.K., Taodocuesa
I'I1., Kopa6oesa III.H. (Pecriy6muka Y36exucran) OPTAHM3AIMS TTPOEKTHOM
PABOTBI B CPEJTHEM LIIKOJIE .........ovvoiveeeeeeeeeeee oo

Turaeva D.K., Otakulova R.I, Hoshimova G.M., Ubaydova Yu.U. (Republic of
Uzbekistan) TYPES OF PROJECT WORK AT SECONDARY SCHOOL / Typaesa
/K., Omaxynosea P.U., Xowumosa I'M., Ybaiioosa FO.Y. (Pecnyomuka Y30ekucTaH)
BU/JIbI [TIPOEKTHOM PABOTBI B CPEJHEM HIKOJIE ....ooooeeeeeeeeeeeeeeeeeeeeeeees

Kushakova Kh.l., Muminova M.A., Madrakhimova N.A., Mazokirova S.N., Karimova
R.E, Mingboeva D.R. (Republic of Uzbekistan) METHODS OF PROJECTS,
DISCUSSION METHOD, METHOD OF ROLE-PLAYING GAMES / Kywaxoea X..,
Mymunosa M.A., Maodpaxumosa H.A., Masoxuposéa C.H., Kapumosa P.E., Munzboesa
JI.P. (Pecniy6iuka Ysbekucran) ITIPOEKTBI METOJIOB, METOJ] OBCY)XK/IEHUS,
POJIEBBIE UIT'PBI METOIA ....oociiiieiiecieeteett ettt ettt s sve v esseesveennaennesnaens



PHILOLOGICAL SCIENCES

NEUTRALIZATION - THE MOST IMPORTANT SYSTEM-
FORMING FACTOR IN THE SEMANTIC
MICROSTRUCTURE OF HYPONYMS EQUONYMS
Abdualieva Z.U.!, Fozilova M.K.” (Republic of Tajikistan)
Email: AbdualievaS512@scientifictext.ru

'Abdualieva Zumrad Umarkulovna - Candidate of philological
sciences, Docent;
’Fozilova Mohiniso Karimchonovna — Assistant,
DEPARTMENT RUSSIAN LANGUAGE,
TAJIK STATE UNIVERSITY OF LAW, BUSINESS AND POLITICS,
KHUJAND, REPUBLIC OF TAJIKISTAN

Abstract: this article talks about the process of neutralization in the
semantic structure of words, characterizes the essence of the
phenomenon of neutralization, the origin of the term "neutralization”,
its functioning and manifestation in the system of hyperonyms. The
semantic plan of hyperonyms is revealed, that individual distinctive
semes can be neutralized by signs of a natural genus and degree of
age, which act as the main, prevailing seme values of their equonyms,
semantically dependent on individual tokens. The process of
neutralization in the semantic structure of words is traced with the
mean goating “goby at the age of 2-3 years”, novos, ox, with the
meaning “bull”, milky-cow, neat with the meaning of “cow” in the
compared languages.

Keywords: lexeme, seme, neutralization, equonym, hyperonym,
hyponym, animal, functioning, semantic structure, correlated
languages.

HEUTPAJIN3ALIUS - BAXKHEAIIIUI
CUCTEMOOBPA3YIOIN ®PAKTOP B CEMAHTHYECKOM
MUKPOCTPYKTYPE DKBOHUMOB-I' M ITIOHUMOB
A6ayanuesa 3.E.', ®a3pri0Ba ML.K.? (Pecny6inka TaasKuKHCTAH)

' 460yanuesa 3ympad Ymapkynosna - kanoudam unonocuyeckux
HayK, OOyeHm,
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‘@azvinosa Moxunuco Kapumoocanosna — accucmenm,
Kaghedpa pycckozo sa3viKa,
Taoorcukckuii 20cyoapcmeennblil yHugepcumem npasa,
Ou3zHeca u noIUmMuKU,
2. Xyoorcarno, Pecnyonuxa Taosxcuxucmarn

AHHOmMayua: 8 OAHHOU CMamve 2060PUMCs 0 Npoyecce Heumpanu3ayuu
8 ceMaHmu4eckou CmpyKmype Cc108, XapakKmepuzyemcs CYWHOCmb
ABIeHUS HeUMPAIU3ayu, NPOUCXOHCOeHUEe MEPMUHA «HEUMPATU3ayusy,
eé yHKYuoHupoeaHmue U NposiGeHUe 6 Ccucmeme 2UNEePOHUMOB.
PACKpbl8aemcs — CeMaHmMuyecKuti NniaH  2UNnepoHuMos, mo,  4mo
Helumpanu308aHHbIMU Mo2ym Oblmb omoelbHble Pa3TuiumeibHble cembl
NnO NPU3HAKAM eCMeCmBeHH020 pooa U CMeneHu 603pacmad, Komopble
BbICIYNAIOM 8 KAYeCmBe OCHOBHbIX, 20CNOOCMBYIOUUX CeM 3HAYEHULL UX
IKBOHUMOB, ~CEMAHMUYECKU 3ABUCUMBIX OM  OMOENTbHbIX  JEKCEM.
npocnexcen npoyecc Heumpanu3ayuu 6 CemManmuiecKou CmpyKmype
Cl08 co 3Hauenuem 0Y30K «OblMOK 6 so3pacme 2-3 iemy, Ho8BoC, OYKa,
XYKU3 CO 3HAUeHUem «OblK», 2YHONCUH, CUSUP CO 3HAYEHUEM «KOPOB8a» 8
CONOCMABIAEMbIX AZbIKAX.

Knioueevie cnosa: nexcema, cema, Heumpanuzayus, IKEOHUM,
2UNnepoHUM, CUNOHUM, JHCUBOMHOE, @yHKyuoHuposanue,
CEMAHMUYECKas CmMpYyKmypd, CONOCmaeisembvle sA3biKu.

Jlekcuka s3bIKa KaK COBOKYIHOCTb BHYTPEHHMX CBOMX CHCTEM
COCTOMT W3 MHOTOUYMCJICHHBIX B3aMMOCBSI3aHHBIX JIpYyr C JIPyroMm
JIEKCUKO-CEMAHTUYECKUX  MHUKPOCUCTEM  (JIEKCUKO-CEMaHTHUYECKHX
noseit).  JIeKCHKO-CEMAHTHYECKHe MHKPOCHCTEMbI (MOJIs), B CBOKO
ouepesib, ABJISIOTCS CBOCOOpPA3HOM CHUCTEMOM B OTHOIIEHUU K JPYTUM
JIEKCUKO-CEMAaHTUYECKUM MHUKpPOCHCTEMaM (MHUKPOMHUKPOCUCTEMaM), B
pamMKax KOTOPBIX pPACCMAaTPUBAIOTCS W OSKBOHHUMBI, CHHOHHUMBI U
OMIO3UTUBHI (T.€. AHTOHUMBI U KOHBEPCHBBI) TOJI OOIIMM Ha3BaHHUEM
«CEMAaHTUYECKUE MUKPOCTPYKTYpPBD» [1].

[To uM3yueHUI0O MUKPOCTPYKTYphl THIIA CUHOHUMHUHU, AHTOHHUMHH U
KOHBEPCUBOB  TIOCBSIIIIEHA OOIIMpHasl JIUTEparypa, B  KOTOPOM
BCECTOPOHHE PAaCCMOTpPEHA JIMHITBUCTUYECKas HX mpupoaa. OjaHako

" Hukutir M.B. OCHOBBI IMHIBHCTHYECKOH TeopHH 3HaueHus. M.: Beicm. mk. 1988, c.

60.
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OCTaéTcsl TMOKa HE OYEHb HW3BECTHOM MJIi HAYKU O SI3bIKE MPUPO/IBI
SIBICHUSI KBOHUMOB (M SKBOHUMHHU) M3-32 OTCYTCTBUS CIEIIHAIBHOIO
WCCIEAOBAHUS,  IMOCBAIICHHOTO  M3YYCHHIO  JAHHOM  BAYKHOU
Pa3HOBUIHOCTU CEMAHTUYECKON MHUKPOCTPYKTYpHI B Jiekcuke. Kparkoe
CBellcHHe 00 HPKBOHHMMOB IMOMeIIeHO B pabotax M.B. Huxuruna, B
KOTOpPBIX 3TO SIBJICHME pAacCMaTpUBAECTCI B KadyeCTBE OJHOTO U3
(YHKIIMOHATEHO-CEMAaHTHYECKUX WICHOB MapalrMbl THIICPOHUMA.

'"DKBOHHMBI OIpEIEICHb! KaK CI0BA OJHOTO YPOBHS 00OOIICHHS IPH
oO0IIIeM THIEPOHUME, a TUIIEPOHUMBI — UMSI POJOBOTO MOHATHS. MiMeHa
BUJIOBBIX TOHATHH IO OTHOIICHHIO K HX OOIEMy THICPOHUMY
Ha3bIBAIOTCSA TMIIOHUMAaMH, a TI0 OTHOUIEHUIO APYT K APYry Ha OJHOM H
TOM >K€ ypOBHE 00001eH!sT — SKBoHUMaMu. OTcCro/1a cieyeT BBIBOJ O
TOM, YTO SKBOHUMBI 3TO TUTIOHUMBI OJJHOTO YPOBHSI 000OIICHHUS, B3SIThIC
B OTHONICHHU APYr K Jpyry. Tak, uMeHa OTell U MaTb — TUIOHHUMBI
OTHOCHUTEJILHO TUIIEPOHUMA POJIUTENb; TE K€ UMEHA B OTHOIICHUH JPYT
K Jpyry — OKBOHMMBL. MeEXIy OKBOHUMAaMHU — TUIIOHUMaMHu
OMpPECNIEHHBIX TUMEPOHUMOB (YHKIIMOHUPYIOT caMble OOIue Hu
VHUBEPCAJIbHBIE TPU  aHAM3€ W  TOCTPOCHUU  CEMaHTHUYECKUX
(MepapXU4YeCcKOM CUCTEMBI KJIACCOB €TMHUII) B JIEKCUKE [2].

CnenyeT OTMETUTb, 4YTO THUIOHMMBI U SKBOHMMBI HE BCerja
COBMAJIalOT B TIOJHOM CMBbICJE cjioBa. Tak, Hampumep, JIOmIaahb, CJIOH,
JeB, TUTP, Oapc W Jp. TUIMOHUMBI TIO OTHOIICHUIO K TOHSITHIO
«KMBOTHOE». HO Mexay 3TMMHU Ha3BaHHSIMU OTCYTCTBYET OTHOUICHHE
ASKBOHUMHUYECKOTO Xapakrepa. DKBOHHMHYECKOE OTHOIIICHHE
OOHAPYKMUBACTCSI MEXKTy POJIOBBIMU PAa3HOBUIHOCTAMU TIEPEUUCIICHHBIX
BBIIIE B KAYECTBE TMIIOHMMOB ATHX MOHATHH. Tak, Hampumep; 3YKU
(ko03a), pI=H (OapaH) B y30€KCKOM SI3bIKE, 1 BHIIICIIPUBEICHHBIC JICKCEMBI
B PYCCKOM  SIBJISIFOTCSI TUIIOHUMaMHu, B (YHKIMM WX TUIIOHUMOB
BBICTYNAIOT YW baWBOHJApU (B Y30€KCKOM SI3bIKE) U JIOMAIITHUE
KUBOTHbIE (B pycckoM). Kaxkmas W3 STHUX JIEKCEM MOXKET SBISIThCS
TUIEPOHUMAMH  BHYTPH  COOTBETCTBYIOIIETO THUIIEPOHUMA.  3JECh
HaOJIIO/IaeTCsl  MEPapXMUECKOe CTPOCHHE CEMaHTHYECKOro IjIaHa
TUIEepOHMMa Yil ballBOHJIApH // IOMAIIIHUE )KUBOTHBIE.

CeMaHTHYECKUH TUIaH THUTIEPOHUMOB SIBJISIFOTCS ITUPOKOOOBEMHBIMHU
YeM CEMaHTHYECKUW IUIaH 3KBOHUMOB, T[IO3TOMY B  paMKax

" Hukutir M.B. OCHOBBI IMHIBHCTHYECKOH T€OpHH 3HaueHns. M.: Beicm. mk. 1988, c.

94.
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CEMAHTUYECKOTI'0 TUIaHa TUMIEPOHUMA OOBEANHSIOTCS 3HAYSHUS IBYX WU
0ojsee CaMOCTOATENbHBIX CJOB, KOTOpble (YHKIIMOHUPYIOT —Kak
SKBOHMMBI B  OTHOUIEHHMM COOTBETCTBYIOUIETO  (OMPEIEICHHOTO)
runepoHrma. [IMpOKOOOBEMHBIN XapakTep CEMaHTHYECKOIro IUIaHa
TUIIEpOHUMAa  OOBSICHAETCS  TeM, UYTO B  HEM  SIBIAIOTCA
HEUTPATM30BaHHBIMU  OTJAEIbHBIE  PA3IUYUTEIBHBIE  CEMBl IO
MPU3HAKaM €CTECTBEHHOI'O poOJa M CTENEHU BO3pacTa, KOTOpHIE
BBICTYIIAIOT B KAYECTBE OCHOBHBIX, TOCIOJCTBYIOIIMUX CEM 3HAYEHUUN UX
HDKBOHMMOB, CEMAHTUYECKHM 3aBUCUMBIX OT OTACIbHBIX JEKCEM-
TUIEPOHUMOB. Tak, HalpuMep, B CEMAHTUYECKON CTPYKTYpe JIEKCEMBI
JOIIaJb — KAK CJIIOBO — TMIIEPOHUM CHHKPETUYHO COBMEIICHBI 3HAUCHMSI
3aBUCUMBIX OT HEHM JIeKCeM U jkepeOell, U KoObLia, U xepedéHok. B
CEMaHTHUYECKOM CTPOEHHMM JIEKCEMBI JIOIIAJb BAXKHYIO DPOJb HIPAcT
ABJICHUE HEUTpalIM3alMM, KOTOpas  OCYIIECTBIEHA II0 JBYM
pa3IMUUTENbHBIM ~ MpU3HAKaM  (cemMaMm): 0 Tpu3HaKy (ceme)
€CTECTBEHHOI'O POJa «MYXKCKOH MOJI — XEHCKMH mom» (kepeden -
KOObUIa) M MO MpU3HAKy (ceMe) CTemeHu Bo3pacta  (Kepebder —
&KepeOeHOK; KOObLIa - )KEPEOEHOK).

'"Teneph HECKONBKO CJIOB O XapakTepe M CYIIHOCTH SIBJICHHS
HelTpanu3auuu. HeWrpanuzamuss — OT JIAaTMHCKOTO si3bika (neutralis),
00O3HAUaeT «He TMpUHAIICKANMA HU TOMYy, HU jApyromy». llpu
HEeUTpan3anuu OIpEIETICHHBIE (ponernyeckue, CMBICJIOBBIE,
rpaMMaTHYecKHe M Jpyrue NpU3HAKKM He OYyAyT NpPUKPEIUIeHbl K
OIPENIETICHHOMY KJIacCy S3bIKOBBIX sABJIEHMH. [[pyrumu croBamuy,
HEUTpaIn3anus «IO3ULUUOHHOE CHATHE ITPOTHUBOIIOCTABIICHHS SJIEMEHTOB
SI3bIKOBOM CTPYKTYPBD».

Baxneimmit  cucremooOpazyromuii - (akTop,  CBSI3BIBAIOIINI
OTJEJIbHBIE SI3bIKOBBIE AJIEMEHTBI, WX OMNMO3ULIMU U KOPPENSIUH B
LEJIOCTHYIO cucTeMy. [loHsTHEe HEeHTpanu3aluyd BBEICHO B JIMHTBUCTUKY
¢unonoramu, Tounee H.C. TpyOeuxum. Teopuro HeUTpanu3aium,
paspabotanHoii H.C. TpyOenkum, Kak 4aCTh YHUBEPCATILHOTO YUCHHS O
cucreme onmno3ummii. C 60-x TroIOB MPONUIOrO BEKa TEOPHUs
HelTpanu3aumu  paspabarbiBaeTcsi Ha  Marepuaie  MopgoJioruu,
CHUHTAKCHCa, CEMAHTUKU U UCTOPUU KYJIBTYpPHI [3].

OyHKIUOHUPOBAHUE HEUTPAIM3ALUMN AaKTUBHO NIPOSBIIETCS W B
CJIOBApE, UTO MOATBEPKAAETCS HAIMYMEM OMOHMMUU U MHOTO3HAYHOCTH

! Tpy6enkoit H.C. OcHoBbl ponosoruu. M.: Acnekt ITpecc, 2000. 352 c.
7



nekcuueckoro acnekta. (OcoOeHHO OHa aKTHBHEE B  CHUCTEME
runepoHUMoB. CeMaHTUYECKasl CTPYKTypa BCEX TMIEPOHMMOB, KakK IILIa
pedb U BBIIIE, SIBISIECTCS HEUTPAIM30BAHHOM B OTHOIICHHH OTJICIBHBIX
ceM (IIPU3HAKOB), IO KOTOPBIM pA3JIMYAOTCA Jpyr OT Jpyra
OMIMO3UTHUBHBIC YJICHBI UX MAPAJAUTMbl — MAPaIUTMbl TUIIEPOHUMOB. JTa
MBICIIb TTOJATBEPKAAECTCS M XapaKTEPOM CEMAHTHYECKOTO CTPOCHHS
OTHEJIbHBIX EIUHMI] JIEKCUKO-CEMAaHTHYECKOr0 IOJII CO 3HAYEHHEM
(GKMBOTHOE», O UEM UJIET Peub B JAHHOMU CTAThE.

Tak, HampuMmep, SBISIETCA HEUTPAIIM30BAHHOM ceMa MO MPU3HAKY
€CTECTBEHHOI'O POJIa «MYKCKOM IOJI — KEHCKUU MO B CEMaHTUYECKUX
CTPYKTypax JEKCEM KOpOBa, CBUHbBS, OBLA, TUTP, KYPbL, [YCh, YTKa U Jp.
Jlekcema ObIK SIBISIETCS OJJTHUM U3 SKBOHUMHYECKUX (TUTTOHUMHUYECKUX )
nap cjioBa (TUIEPOHUMA) KOPOBa, UTO 0003HAYAET «camell KOpOBbD». [[is
BBIpQKCHHUS 3HAUYCHUSI «CaMKa KOpPOBa»  YHOTPEOJseTCs  TOXKe
nekcudeckas (popma KopoBa (3KBOHUMHUECKAs MapagurMa TUIepoHuMa)
KOpoBa: ObIK (camel]) — KopoBa (camka). B ceMaHTHKe JIeKCeMbI KOpOBa
COBMEIIICHbI 3HAUEHUS M TUIEPOHUMA U OJIHOTO W3 €ro KBOHHMOB
(TumoHMMAa) CO 3HAUYEHHEM <GKUBOTHOE JKEHCKOro mojiay. Takas xe
O0COOEHHOCTh HAOJIIOJIaeTC B CEMAHTHYECKOW CTPYKType H ApPYrux
JeKCeM ¢ OOIIMM 3HAYeHHEM <CGKUBOTHOE». Harmpumep: cioBO TycCh
SIBJIICTCS. TUTIEPOHMMOM B OTHOIICHMM CJIOB Tycak (camel] T'YCHHBI),
rycuHs (caMka rycs). B ceMaHTUYeCcKOW CTPYKType CJioBa IYCh
HEUTPATM30BaHHOM SIBIIIETCSA CEMa IO XapaKTepy €CTECTBEHHOro poia
«MYKCKOM I10JI — 5KEHCKHN [10JD.

Emeé cnoXHbIM SBISIETCS CEMAHTUYECKOE CTPOCHUE CJIOB —
TANIEPOHUMOB KOpPOBA, OBIIA, YTKA. B CEMaHTUYECKON UX CTPYKType
COBMEILEHbl 3HAYECHUSI U TUIEPOHUMA U OJHOTO W3 €ro SKBOHMMOB
(rumoHnMoOB). OTCYTCTBYIOT B JIMTEPATYPHOM PYCCKOM  SI3bIKE
HAaUMEHOBAaHUs CaMKHM JIEKCEeM KOpOBa, OBIIa, yTka. B 3HaueHuUsx
CaMKH >KMBOTHBIX, KOTOPbI€ HA3bIBAIOTCS «KOPOBAY», «OBIA», «yTKa»
yHOOTPEOISIOTCS TOKE CJIOBa «KOPOBay», «OBIA», «YTKa». 3HAUCHUS
caMlla 3TUX >KMBOTHBIX BBIPAXAIOTCSA CIIOBAMHU «OBIK», «OapaHy,
«cele3eHb» U KOTOpble SBJISIOTCS OJHUM U3 SKBOHHMMOB
(TUIOHMMOB) B OTHOIIEHUM JPYTMX OHKBOHMMOB B paMKax
TUTIEPOHMMOB — KOPOBA, OBIIa, YTKA: KOpoBa = OBIK + KOpPOBa, OBIIA
= OapaH + OBIIa, yTKa = CEJIe3eHb TyTKA.




CIo)KHOCTh CEMAHTHYECKOM CTPYKTYPBI BBIIICTIPUBEACHHBIX CJIOB —
TUIEPOHUMOB XAapaKTEPU3yeTCd €IIe TEM, 4YTO B KOTOPOM IpoLecc
HelTpaim3auuu HaOmojaercs ABaxAbl. Kpome cembl MO MpHU3HAKY
€CTECTBEHHOI'O pOJAa «MYXKCKOM IO — JKCHCKAW TO», B HEHU
HEUTPAIN30BAHHOM SIBJICTCS M CEMa IO MPU3HAKY CTENEHU BO3PACTA.
OTU cloBa — TUIEPOHUMBI OOO3HAYAIOT >KUBOTHBIX W B3POCIOr0 H
MUIIAJIIIET0 BO3pacTa: )KepeOCHOK TOXKE JIONIa b, TEJICHOK TOXE_KOPOBa,
STHEHOK TOXE OBILIA, TOPOCEHOK TOKE CBUHBS, LBILICHOK TOXE KYPBI,
TCYCEHOK TOXE I['YCh U T.JI.

Crnenyer OTMETUTH, YTO MOHSTHUS SKBOHUM M TUIIOHUM CHHXPOHHO —
CUHKPETHUYHO MEpEIUIETEHbl. OJKBOHUM  OJIHOBPEMEHHO  SIBJISIETCS
TMIOHMMOM B OTHOUIEHHHM K OIPEACIIEHHOMY TUIIEpOHHMMY. Paznmuuue
MEXAY 3TUMHU JBYMsI IOHATUSMU ONPEIEIISECTCS B OTHOIICHUN XapaKkTepa
HaIlpaBJICHUsI MX CBS3U. Tak, SKBOHMMHYECKOE OTHOILIEHUE HOCHUT
XapakTep TOPU3OHTAILHOM CBSI3M, @ OTHOIICHWE THIOHUMHUYECKOE
BepTUKanbHOW. Hampumep: mnapaaurma tuna sxepeber; — KoObuia-
&KepeOeHOK (JI01Ia/ib) — €CTh MapaJurMa SKBOHUMUYECKOTO OTHOIIEHUSI.
B3anmMocBs3p MeXy Jomaib — kKepeoel, Jomaabp — KoObUIa, JIOMmagb —
KEpEeOCHOK, SBJSIETCS MapagurMON THINEPOHUMO — TUIOHUMHYECKOTO
OTHOIIEHUS. ' JIPYTHMH CIIOBaMH, SKBOHHMHS (DYHKIIHOHHPYET MEXKIY
TMIIOHUMaMH B paMKax oOmpeAesieHHoro runeponnma. CioBo —
TUIEPOHUM SIBJIIETCS TOCHOJICTBYIOIIMM B OTHOILIEHUW W TMIIOHUMA, U
DKBOHMMA. B 1EHTpe 3KBOHMMHMYECKMX OTHOLICHUHM UMEETCI U
OTHOIIEHHE COTMIIOHUMHUYECKOro Xapakrtepa. IloaTromy HeKoTopbie
SI3bIKOBE/IBI, Hanpumep, JI.B. HOBUKOB OTHOLIEHME SKBOHMMOB CUUTAET
OTHOIIICHUEM COTHUIIOHHUMOB. [4].

CHoXHOCTh JIMHIBUCTHYECKOIO IUIAHA THIEPOHUMOB B OTHOILEHUU
AKBOHUMOB OOHAPYKUBAETCS M B COMOCTABUTEIILHOM MX M3YYCHUHM Ha
MaTepualie S3bIKOB PA3HOTO TIpaMMaTUYECKOro CTpos, O YeM
CBUJICTEIILCTBYIOT HAIlM HAOMIOACHUS TIO0 B3aUMOCBSI3SIM OTICIIbHBIX
TUIEPOHUMOB M DKBOHHUMOB CO 3HAUEHUEM <CKUBOTHOE» B PYCCKOM H
y30€KCKOM s3bIKax. Tak, Hampumep, JieKceMa blapamoid (THIEPOHUM)
SIBJIICTCSL Y30€KCKUM CJIOBApHBIM SKBUBAJICHTOM CJIOBAa — TUIIEPOHHUMA
KOpOBa B PYCCKOM si3bIke. O SKBOHMMAX JIEKCEMbl «KOPOBa» IIJIa BBIIIE
peub. HaMm sicHO, 4TO SKBOHUM CO 3HAUEHUEM MYKCKOIO IOJia CJIOBA
KOpOBa SIBISIETCS JIEKCeMa OBIK, a KEHCKOro Iojla — TOXe KopoBa. B

' CemaHTHKa pyccKoro si3bIka, yueGHoe nocodue, Hopukos JLA., 1982, M. 272 c.
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y30€KCKOM € S3bIKE 3HAUEHHE MYXKCKOrO TII0Ja HKBOHMMA OBIK
HepelaeTcsl CI0BaMU HOBBOC, OYybIa, b=KHU3; a 3HAUE€HHE KEHCKOTO 10J1a —
CJIOBAaMH II=HOXKWH, CUTUD. 3HAYEHHE «TEJEHOK» B y30EKCKOM S3bIKE
BBIPAXKACTCS JIEKCEMOM «OY30bI».

B cemaHTHMueckoil CTpyKType Oy30bl ABIISIETCS HEUTpaIM30BaHHOM
ceMa II0 ECTECTBEHHOMY pOJdy, B HEW CHHXPOHHO — CHHKPETHYHO
COBMEUIEHBI CEMbI U MY>KCKOI'O U KEHCKOro NoJjoB. C Jpyroil CTOPOHBI,
3HAUYEHHE CJIoBa OY30bl OTJIMYACTCA OT 3HAUYEHHUM MPEABITYIINX CIOB —
SKBOHMMOB (HOBBOC, Oybla, b=KHU3; ILIYHOXXHUH, CHUIMp) TEM, 4YTO B
CEMAaHTHYECKON CTPYKType c€J0Ba Oy30bl OCHOBHOW, paziIMUYMTEIbHOU
SBJSIETCS] CEMa «AETEHBII», «MIIAJLLIE BCEX»; KOTOPOE (PYHKIIMOHATIBLHO-
CEMAaHTUUYECKH PABHO CO CJIOBOM TEJIEHOK B PYCCKOM SI3BIKE.

B nanHOI cTathe B KauecTBE WILIIOCTPATUBHOTO MaTepHuana OblIn
IIPUBJICYECHBl HE BCE HA3BaHMUS IHKUBOTHBIX, a OTHEIbHBIE UX
Ha3BaHUsA, 4YacTb M3 HHUX O0003HAYaeT JOMAIIHUX KUBOTHBIX, a
apyras — Aukux. HasBaHHMs  KMBOTHBIX Kak  LEJIOCTHOE
CaMOCTOATEIBHOE  JIEKCUKO-CEMAaHTHUYECKOE  IIOJIE  SBIAETCS
00BbEKTOM HCCJIEAOBAHUI KPYITHBIX NIJIAHOB.
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B ka3axckoM s3bIke, Kak ¥ B aHTJIMICKOM U PYCCKOM SI3bIKaX, HEMAJIO
(Gpa3eonornyeckux  €OUHMIL U BBIPAKEHHUM,  XapaKTepU3YIOUIMX
BHEITHOCTh YeJIOBEKA, TaKWUX, KaK: «MIHCI3»— JKEpJIeH MIIIN aJFaH/an,
MOJIZIAH OMBIT aJFaHIal, KOJIMEH KOWFaHIal, KbI3IbIH KUFaH KYT1HICH;

«CYIYNbIK»— alaM alTKBICHI3, alThI OoMac, aJaMHaH acKaH CYIIy,
aiffail ay3bl, KyH/ei ke31 0ap, aTKaH TaH/aaH, )kKaHa TyFaH ail CeKUII1, il
aybI3fa CalFaHJai, KY3IKTiH KO31HEH 6TKEHICH; «mapmulmcbi3»— allkaM-
caJIKam, TypIiaibl, YCKBIHCBI3, Cy/IaH IIBIKKAH YHPEKTEH, KYHIH KYJIFaH
TaybIKTal; «apblkmulky— Ky MOWBIH, >KarblHa TMbIIIAK >KOHBIFAH[IAM;
«cemiz0ik»— KecTlere Kapachl ’OK; TOI-TOMIIAK, TabaKTal;«y3biH, KblCKa
(6oti drcaiinw) »— Tyia 60, 00MBI Olp TyTaM, OOMBI Oip KapbIC;«OeHe
Oimim» — )aybIPbIHBI KaKIaKTal, UBIKTaphl TOKMAKTai [1];

«xcac  epexuwieniky—OeCIKTeH  Oeni  IIbIKMaraH,  OyFaHachl
KaraiimaraH,0ybIHBI OCKill, 63 KOJIbI ©3 ay3blHa KeTy, KaOarblH KbIpay
ajTy; «epeKIIeieHOey» — ThIpHAFbIHA TATBIMANUIBI, TYKKE TYPFBICHI3.A B
PYCCKOM:«O€3yTIPEYHBIIN — BOIIOCOK K BOJIOCKY;«KPACUBLILY—ITO HAJO,
XOTh KyJa, KaK KapTHHKA, KPOBb C MOJIOKOM, Kak OTypYHK, Kpaca
HEHArJsIIHas, TMHCaHas KpacaBWIA, >KypaBIUHAs IIes, «HEKPACUBbLi,
HenpueieKamebHullly — TYrajJo TOPOXOBOE, Yy4eJO TOpOXOBOE, IIyT
TOPOXOBBIM, CUHUM YyJIOK, JYPEH KaK CMEPTHBIM I'pEX, MOKpasi Kypula,
HU KOXXH, HU POXH, JIpaHas KOIIKa,CHHUN YYIOK; «O0YeHb 6blCOKUll» (O
poOCTE) — KOJIOMEHCKasi BEpCTa, KajlaH4ya TOXKapHasi, B KOCYIO CaXEHb
POCTOM; «HU3KO20 pocmay — OT TOpIIKa JBa BEpIIKa, KOpode
BOPOOBUHOTO HOCA,KOpOY€ MTHYBEr0 HOCA, C HOTOTOK,C OYJIaBOYHYIO
TOJIOBKY;«moJicmulily (0 TEIOCIOXKEHUN) — JIOTIAThCS C KHUPY, BXOJUTH B
TEJO, TIOTepeK ceOs B TOJIIE, B JBEPh HE BXOJUT, B Tele, B TYIIIE,
«XY0Ol», «UBMOIICOEHHDILY — >KUBBIC MOIIM, BBDKATHIM JIMMOH, Kak
pEIIeTO, TATUS B PFOMOYKY, KOKa J1a KOCTH, OJHH KOCTH,JIeTYe Iepa, Kak
MyIIUHKA, MEMIOK KOCTeH, KOCTSMU TPEMHUT, COIUIeH MepenroeIln,
BETPOM INATACT; «UUUPOKONIEUUL, MO2YYe2c0 CIONHCEHUA»— KPEIKO
COMTBIN, KOcasi CaXXeHb B IICUAX;«HAPSOHDIU, CIMULbHLILY (00 0dedcoe)
— pa3oJeThIN B MyX W Ipax, MOCICAHUA KPUK MOJIBLB TOJHOM Iapa/ie;
«Hacuwom, oe3 8csaKoll 00excovly — 0e3 HUYETo, B KOCTIOME Ajama, B
KocTioMe EBbI, B ueM MaTh pojwia, B HATYypaJlbHOM BHUJC, «HUYEM He
BLIOCTIAIOWULICS, He 3ACTYHCUBAIOWUL] BHUMAHUAY— HUA TO HU C€, HE aXTH
KaKOM, HOT'TSl HE CTOUT, MU3MHIIA HE CTOUT, IMMOJIMETKY HE CTOUT, HU PbIOa
HE MsCO, TpOIla JIOMAHOTO HE CTOWUT, HHUKYyJa HETOJHbBIH, He
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BBIJIEP’KUBAET KPUTHKH, HE HA YTO CMOTPETh, HE K YEPTy HE TOJUTCH,
IpOIII 1IeHA, HUKE BCAKOM KPUTHUKE; «CXOHCULL C OpY2UM, OOUHAKOBBILY—
TIOTEJIbKA B TIOTETIBKY, HU JaTh HE B3ATh, HE OTJIMYNTh, TAKOW KE MACTH,
OJTHUM MHUPOM Ma3aHbl, OJHOTO IIOJIA SITOJIKA, JBA carora mapa, u3
OJIHOTO TECTa; «BblOEAOWUUCA U3 psoa Opyauxy — TPEBOCXOIUTh
camoro cebs1, OpOCUTHCS B TJ1a3a, MOKa3aTh TOBAP JIUIIOM, TIOKa3aTh CeOs,
BOpOHA B TABJIMHBUX TEPhIX, oOpamarb Ha ceOsl BHUMaHHUE, APYron
nopojbl, Oenasi BOpOHA, W3 JIPYroro TecTa, HE OT MHUpa CEro, HET
CpaBHEHUSI, U3 PSAJIa BOH BBIXOISIIIHIA.

B pesynbrare uccienoBaHus BhIIETUIN (DPa3eoIOrHiuecKue eTuHUIIbI
AHTJIMICKUX, PYCCKUX M Ka3axXCKUX MeTahopuyecKux MoJelei.
Anenutickue metradopudeckiue MOJICNU: uyo — éHewHuti 6uo - at face
value from outward appearance, from what smth, first appears to be; fly
in the face of; these are just old problems with new faces; to carry a the
face of; the future presented a fair face to the fortunate youth; put a good
face on it. Pycckue wMetadopuueckue MOACTU. «auyoy»(bredHoe,
OeckposHOoe)— HU KPOBUHKM B JIMIIE HET, OJeAHBIA KakK IOJIOTHO,
OJieIHBINA Kak MeJ, OJeHbIA KaKk CMEepTh, OJE€IHBIN KaK MEpTBEll, JHIa
HET, «pPyMsHOe» — KPOBb C MOJIOKOM, ILIEKU TOPST;«Oonbuiue 2nazan—
BOJIOBBM IJ1a3Q;«8bINYYEHHbIE 21A3a»—pPadbdl  TJa3a;« OIUHHBIL HOCH—
YTUHBIA HOC, HOC KapTOILKOW; «2ycmvle 80J0Cbly— KOIHA Ha TOJIOBE,
TbBUHASI TPUBA;  «MOHKUE BO0JIOCHI»—MBIIIUHBIA XBOCTHK; «U4epHblll
yeemy (Yaie O BOJIOCaX)-1IBeTa BOPOHOTO KpbLIa, YEPHBIA KaK HOYb,
YepHBIA KaK CMOJIb, «Cmapwulily (0 603pacme)— crapas TECOYHUIIA,
boxwnii oxyBaHuMK, HE IEPBOM MOJIOJOCTH, IIECOK CBHIIUIETCS, YACJICHHBIN
CeIMHAMMU, HE TIEPBOM CBEIKECTH, «MOI000U» (0 803pacme)— MOIIOKO Ha
ryoax He 00COXJIO; «8eepooOPA3HO PACNONIONCEHb MOPWUHKU OKOJIO
HAapyJicHo20 yena 2nasza» (0 Koodice)— TYCUHBIC JalKH; «KoXcd,
NOKPBIBUIAACS METKUMU NYNbIPLIUKAMUY— TYCUHASL KOXKA; «HEeKpacCusblli,
Ypoonuewlily — HU KOXH, HU poxu. Kazaxckuemerahoprudyeckue
MoJIeNu:«bem (adxcap)»— anma 0eT, ak Ky0a, aif Kabak, aaThlH KIPMHIK,
amraH OeT, XKbUITBIp O€T, KyKbUI O€T, KbI3bU1 OeT, eki OeTi aiMajai,
OCTIHEH KaHbl TamfaH, OETIHEH HYpbl TaMfaH, OCTIHEH KaHbl Kallly;
«Ke3re OallaHBICTBI»— ailiHa K3, KapakaT Ke3, 0ajaHa Ke3, TaHa Ke3,
Kypajaii Ke3, Kapa Ke3, KYHJIeH Ke3l, «waui» —ThIIIKAHHBIH
KYUPBIFBIHIAN; «MYPbIH, MOUbIH, HCAK, KAOAK,epiH, Mic, KeKil mypaivly
— [Mloxmapmaii kekiai 6ap KaMbIC KYJIakK,

14



Kot MOMBIHIBI, KOSH KakK, O6KeH Kabak;

Teke MypbIH, CaIITbI €piH, Y3bIH TicTi (Abaif) [3].

@®pa3eonornyeckue  aHaJOTH:  «MApmblMCbi3»—YCKBIHCHI3(Ka3.);
«HenpusiekamenbHblli»—CUHIN 9yIoK (pyc.) —blue stocking (Ha aHriI.);
«apbIKMblK»—KarblHA TBIIIAK KOHBIFaHIAW (Kas.); «Xyoou» —KoXa Jia
koctu (pyc.)— skin and bones(anri.), memok koctei (pyc.) — a bag of
bones(aHri); «moabIKMbIK»—TON-TOMIIAK, TaOaKTak(Ka3.);«moacmaK»—
nomateest ¢ okmpy, B Tyme(pyc.) — a Norfolk dumpling, Billy
Bunter(anrn) [2];

Uccnenys dpazeosornyeckue €IUHUIIBI aHTIMHCKOTO M Ka3aXCKOro
S3bIKOB, MBI HAIIIM MHTEPECHBIEC CIIyYau HE COBIAJICHUS BBIPAKCHHUIM Ha
Ka3axCKOM  sI3bIK€ M AHIVIMHCKOM,  HalpuMep,  Ka3axCKue
0€3’KBUBAJICHTHBIC  (DPA3COIOTU3MBI  Oemmily  Kbi3blabl  ULAUINBIH
y3vinbinoa (OYKB.. Koz0a Ha J1uye pymsHey, U 6010Cbl ONIUHHBL) 8
3HAuUeHUuU MON0Oble 200bl;, 8 pacyeeme jem, 8 COKY W JAp. A Takxke
0e3’KBUBAJICHTHBIC (hpa3eosoru3Mbl aHTIMHCKOro sibika face of the
dying calf B mepeBojie TIyrnoBaTo-MeIaHXOJINYECKOE BhIPAKEHUE JIUILIA;
fly in the face B 3HaueHuM JepkKaTbCs BbBIZBIBAIONIE, OTKPHITO HE
MTOBHHOBAThCS, OpOCaTh BBI30B UEMY-TIH00, HE CUUTAThCA, MPEHEOpEraTh
yem-100; a poker face B 3HaueHMM OecCTpacTHOE, HHMYEro He
BBIpaKarolee Jmio; carry (uau put on) a ( the) face (of) B 3HaueHun
MIPUHUMATh, JINaTh BHI, Ka3aThcs, put a brave face on smth. B 3HaueHNH
JieNiaTh XOPOIIIYI0 MUHY TPH TUIOXOM Wrpe, HE TOKa3bIBaTh BUIY; put a
good face on smth. B 3HaUCHUAX:

1) npuHUMATH JTOBOJILHBIN, PaOCTHBIN, JTIOOE3HBIN BUI; JC/aTh BHII,
YTO HUYETO HE IMPOU3OILIO, HE YHBIBATh, MPUMHUPHUTHCS; cOOpaTbes ¢
TTyXOM; JIEP’KaThCsl CTOMKO;

2) npuiaBaTh 4eMy-JI100 JOJKHBIN BUJ, N300pakaTh B HAUITY4IIEM
BHJIC, HCTOJIKOBBIBATh HAMIIYYIIUM 00pa3oM, B OJIarONpHsITHOM CBETE;
in the face of day B 3HaueHMM OTKpBITO, HE CKPBIBAsCh, Cpeau Oela
nHs; put a new face on something B 3HaueHUM MpPEACTABUTH YTO-JI. B
HOBOM CBETE H JIp.

Takum oOpa3oM, B pe3y/ibTaTe WCCIICOBAHUN COTIOCTABIICHUS
(Gpa3eoNornyecKuX EAMHUIl PYCCKOTO, AaHIJIMMCKOTO MW Ka3axCKOro
S3BIKOB  ObUTM  BBIZICNICHBI  CIIEAYIONIME TPyNmbl:  ¢paseonorudeckast
SKBHBAJICHTHOCTh, (PPa3e0JOTHUCCKHEe aHAIOTH M Oe39KBHBAJICHTHBIC
(bpazeonornuecKue eaMHAIIBI.
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Abstract: in this article we describe the importance of using songs and
rhymes in teaching English as a foreign language in the primary school.
Beside these theoretical points we give practical advices how to teach
songs and rhymes. After a classification we describe some possibilities to
exploit songs and rhymes in lessons and say something about possible

problems with using these language forms. There are a lot of song and

rhyme collections in public libraries or in our personal ones. Therefore
we do not work out another collection but list only a few that we tried out
in our lessons and which are appended to this paper.
Keywords: song, rhymes, primary, listen, habit, comprehension, way,

writing.
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Aunomauusn: 6 >moil cmamee Mbl ORUCHIBAEM  BANCHOCHIb
UCNONIL306AHUSL NECeH U PUPM 6 NpenooasaHul AHeIuliCKo20 S3blKd
KaK  UHOCMPAHHO20 6  Hauaabhou  wkoie. Ilomumo — smux
MeopemuyecKux NOJI0NCeHUll, Mbl 0deM NPAKMU4YEeCKue COoB8embl, KK
npenodaseams nechu u pugmol. Ilocre knaccugpukayuu mvl onuuiem
HEeKOmMopbvle B03MONICHOCIU UCNOIb30BAHUS NeCeH U PUPM HA YPOKAX U
pacckax)cem 0 B03MOJICHbIX NPOOIeMAX ¢ UCHOb30BAHUEM IMUX
A3bIKOBLIX (popm. B nybauunvix Oubiuomexax uiu 6 HAWUX JTUYHBIX
KOJLIEKYUSX MHO20 CcOOpHUKos necern u pugm. Ilosmomy mvi He
paspabamovieaem Opyeylo  KOWIEKYUIo, a NEePequcisieM moJbKo
HeKomopbvle U3 HUX, KOmopvle Mbl ONpoO06anu HA HAUWUX YPOKAX U
KOmopble npuiazaromcs K 3moil cmamoe.

Knrouesvle cnosa: necms, pugmvl, nepsuunas, ciyuwiail, Npusblukd,
HOHUMAHUe, 00pas, NUCbMO.

There are many reasons for using songs and rhymes in teaching
English as a foreign language in primary schools. Naturally, "children
really enjoy learning and singing songs and have fun doing rhythmic
activities while reciting rhymes. But there are deeper psychological,
cultural and linguistic aspects.

Children grow up with songs and rhymes and develop their first
language by them. Apart from being the most important spoken language,
songs and rhymes are the first experienced parts of communication in the
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children’s mother tongue. They listen and react to nursery rthymes and
finger games spoken and often acted by their parents. They go to sleep
with lullabies sung by their closest care-givers or try to imitate little songs
by babbling. So songs and rhymes give them an intimate feeling, a
special connection with their human environment and influence the
acquisition of their first language in an important way.

Analogous to the development of the mother tongue, the following
points also support foreign language acquisition :

— music, rhythm and rhymes produce a positive live feeling

— they motivate to learn and to be active

— children do not understand all words but do not feel inhibited

— rhythm supports vocabulary and structure learning Songs and
rhymes are both means and content of foreign language acquisition.
There is no gap between the language used in lessons and that used in
real-life situations. Each understanding and each reacting are
progresses in language learning.

Songs and rhymes stimulate the hemispherical interaction. Busy
with songs and rhymes the left hemisphere (vocabulary, structure of
the language) and the right hemisphere (rhythm, feelings, mimic,
gesture, senso-motoric etc.) work together and make learning more
effective. So it is small wonder how quick students are at learning
songs and rhymes [1].

The holistic approach also means that rhymes and songs are
connected with other learning and living areas like sport, literature,
music and art.

2.4. Motivation by songs and rhymes

Pupils’ motivation to learn "largely depends on the teaching methods
and the teacher’s personality" If the teacher skillfully uses songs and
rhymes the pupils usually are highly motivated. Songs and rhymes are
relaxing, they vary the lesson'’s progress, they provide fun and action "and
encourage harmony within oneself and within a group” . So the pupils are
learning with fun and more effectively than without these forms. Even
shy or slow learning children are given encouragement by singing or
speaking in choir and so they feel able to speak in a foreign language.

Songs and rhymes present a lot of linguistic material in a natural
linguistic context. So they support the monolingual and contextual
approach in teaching a foreign language. Words in songs and rhymes
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are meaningful to the learner, which influences the acquisition in a
positive way. "In general they use simple conversational language with
a lot of repetition". Therefore songs and rhymes stick in the learner’s
mind and the words and expressions used are memorized more easily.
Besides, songs and rhymes provide many possibilities for constant
repetition and revising as important mechanisms of the language
acquisition. "Poems, rhymes, chants and songs could be used to give a
feeling for the rhythm of the spoken language. Many well-known
rhymes make use of the iambic pentameter, the natural rhythm of the
English language". Practicing intonation through reciting rhymes and
poems is mostly funny and very effective. To vary the sometimes
boring pronunciation teaching it is a proven remedy using rhymes and
rhythmic chants, e.g. with minimal pairs.

Songs and Poems are important elements of each culture. Learning
this authentic material pupils get to know parts of a foreign culture. It
satisfies children’s natural curiosity about everything new. Being
familiar with songs and rhymes in a foreign language pupils feel closer
to the foreign culture and its language. If the pupils hear the same
melodies or similar rhymes they are astonished at the parallels between
their own culture and the foreign one. So the foreign cultures aren't
alarming and frightening but interesting and worth being discovered.
It's an important contribution to the development of tolerance and
open-mindedness.

How to teach songs and rhymes?

The following guidelines are not meant to be dogmas. According to
the specific situations they could be varied by the teacher. For
presentation rhymes or chants should be played from a CD or spoken by
the teacher and the actions should be demonstrated. Then the teacher
should check if the students understood the content. It is not necessary to
translate word by word but the students should know what the rhyme or
chant means. This step can be supported by visual aids. Now the students
learn the text step by step. In the literature are to be found two tried and
tested methods: the snowball principle and the echo principle.

The snowball principle means that the teacher says a sequence
becoming longer and longer. After each saying the students repeat
that sequence in chorus. For example (from Here we go round the
mulberry bush)
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Teacher: This is ...

Students: This is ...

Teacher: This is the way ...

Students: This is the way ...

Teacher: This is the way we wash ...

Students: This is the way we wash ... etc.

The echo principle means that the students as a group imagine they
are an echo in a mountain wood, a valley etc. The teacher shouts a
sequence and the students repeat the teachers’ sequence. It is expedient
to build up a longer structure from its end. For example (from The
wheels of the bus).

Teacher: all day long ...

Students: all day long ...

Teacher: round and round ...

Students: round and round ...

Teacher: round and round all day long ...

Students: round and round all day long ... etc. [2-3].

Both methods can also be supported by visual aids. If there are any
actions they should be done by the students while learning the text
because it is easier to learn them together. Longer texts can be learned
verse by verse in the following lessons. Now the children say the
whole rhyme in chorus, in groups or alone and do the actions.

Speech is a process of communication by means of language. For
example, (1) a pupil tells the class a story about something which once
happened to him; (2) the teacher asks questions on the story read by the
pupils at home and starts a discussion; (3) pupils speak on the pictures
suggested by the teacher, each tries to say what others have not
mentioned; (4) pupils listen to the story and get some new information
from the text; (5) they see a sound film and learn about something new
from it, etc.

Writing as a skill is very important in teaching and learning a foreign
language. It helps pupils to assimilate letters and sounds of the English
language, its vocabulary and grammar, and to develop habits and skills in
pronunciation; speaking, and reading. The practical value of writing is
great because it can fix patterns of all kinds (graphemes, words, phrases
and sentences) in pupils' memory, thus producing a powerful effect on
their mind. That is why the school syllabus reads: "Writing is a mighty
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means of teaching a foreign language." Writing includes penmanship,
spelling, and composition. The latter is the aim of learning to write. The
school syllabus states: "Pupils are expected to be able to write a letter in
the foreign language within the material learnt." Since writing is a
complicated skill it should be developed through the formation of habits
such as:

(1) the habit of writing letters of the English alphabet;

(2) the habit of converting speech sounds into their symbols —
letters and letter combinations;

(3) the habit of correct spelling of words, phrases, and sentences;

(4) the habit of writing various exercises which lead pupils to
expressing their thoughts in connection with the task set.

In conclusion auding or listening and comprehension are difficult for
learners because they should discriminate speech sounds quickly, retain
them while hearing a word, a phrase, or a sentence and recognize this as a
sense unit. Pupils can easily and naturally do this in their own language
and they, cannot do this in a foreign language when they start learning the
language. Pupils are very slow in grasping what they hear because they
are conscious of the linguistic forms they perceive by the ear. This results
in misunderstanding or a complete failure of understanding.

When auding a foreign language pupils should be very attentive and
think hard. They should strain their memory and will power to keep
the sequence of sounds they hear and to decode it. Not all the pupils
can cope with the difficulties entailed. The teacher should help them
by making this work easier and more interesting.
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Abstract: although recommendations as to the best way to develop
projects in the classroom vary, most are consistent with the eight
fundamental steps. Though the focus is upon the collaborative task, the
various steps offer opportunities to build on the students’
heightened awareness of the utility of the language by working directly
on language in class. Project work can only be effective when teachers
relax control of their pupils temporarily and assume the role of guide
or facilitator. The teacher can play an important role by diligently
overseeing the multiple steps of project work, establishing guidelines,
helping students make decisions, and providing instruction in the
language when it is needed.

Keywords: project, step, language, classroom, pupil, task, develop,
task, process.
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AHHOmMauun: xoms pexomeHoayuu OMHOCUMENbHO TY4ULe20 Cnocooa
paspabomku nPoeKmos 8 Kiacce paziuiaomcs, OOIbUUHCINGO U3 HUX
coomeemcmeayiom 60coMu hyHOameHmanvuvim wazam. Hecmomps na
Mo, 4moO OCHOBHOE GBHUMAHUE YOelAemcs COBMeCmHOU pabome,
Pasiuunble dManvl 0AlOM B03MONCHOCHb PA3BUMb  NOBLIUEHH)TO
0C8E0OMNIEHHOCMb ~ YHaAWUXCs O NOJIe3HOCmU  A3bIKA, pabomas
HEeNnocpeOCmeeHHO HAO A3bIKOM 8 Klacce. Paboma Hao npoexkmom
Moxcem Obimb  dhhexmusHol moavko mo20a, Ko20a yyumens
BDEMEHHO  OCNAONAIOM  KOHMPOIb HAO CEBOUMU  VUEHUKAMU U
npUHUMarom Ha cebs poiv euda uiu nomowrnuxa. Ilpenooasamens
ModiIcem  coblepamb  GAJCHYIO  POJb,  YCepOHO — HaOM0Oas  3a
MHOROYUCTIEHHBIMU  OMANAMU  NPOEKMHOU pabomsl, YCMAHAGIUBAA
PYKOB0OAWUE NPUHYUNDL, NOMO2As CIYOEHMAM NPUHUMAMb PeuleHUs]
u obecneuusas ooyueHue Ha A3viKe, K020d Mo HeoOX0OUMO.
Knroueevle cnosa: npoexm, wiae, s3vik, ayoumopus, Y4eHux, 3a0anue,
paszsumue, 3a0anue, npoyecc.

Although recommendations as to the best way to develop projects in
the classroom vary, most are consistent with the eight fundamental
steps. Though the focus is upon the collaborative task, the various
steps offer opportunities to build on the students' heightened awareness
of the utility of the language by working directly on language in class.
In short, language work arises naturally from the project itself,
‘developing cumulatively in response to a basic objective, namely, the
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project'. Strategically orchestrated lessons devoted to relevant elements
of language capture pupils' attention because they have immediate
applicability to their project work [1].

Step I: Defining a theme.

In collaboration with students, we identify a theme that will amplify
the students' understanding of an aspect of their future work and
provide relevant language practice. In the process, teachers will also
build interest and commitment. By pooling information, ideas, and
experiences through discussion, questioning, and negotiation, the
pupils will achieve consensus on the task ahead.

Step II: Determining the final outcome.

We define the final outcome of the project (e.g., written report,
brochure, debate, video) and its presentation (e.g., collective or
individual). We agree on objectives for both content and language.

Step II1: Structuring the project.

Collectively we determine the steps that the students must take to
reach the final outcome and agree upon a time frame. Specifically, we
identify the information that they will need and the steps they must
take to obtain it (e.g., library research, letters, interviews, faxes). We
consider the authentic materials that the students can consult to
enhance the project (e.g., advertisements from English magazines,
travel brochures, menus in English, videos, etc.). Decide on each
student's role and put the students into working groups. If they are not
used to working together, they may need help in adapting to
unsupervised collaboration. They may also be a little reluctant to speak
English outside the classroom with strangers.

Step 1V: Identifying language skills and strategies.

There are times, during project work, when students are especially
receptive to language skills and strategy practice. We consider pupils'
skills and strategy needs and integrate lessons into the curriculum that
best prepare pupils for the language demands associated with Steps V,
VI, and VII.

1. We identify the language skills which pupils will need to gather
information for their project (Step V) and strategies for gathering
information. If students will secure information from aural input, we
show them how to create a grid for systematic data collection to
facilitate retrieval for comparison and analysis.
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2. We determine the skills and strategies that pupils will need to
compile information that may have been gathered from several sources
and/or by several pupils groups (Step VI).

3. We identify the skills and strategies that students will need to
present the final project to their peers, other classes, or the headmaster
(Step VII). As they prepare their presentations, they may need to work
on the language (written or spoken) of formal reporting.

Step V: Gathering information.

After students design instruments for data collection, we have them
gather information inside and outside the classroom, individually, in
pairs, or in groups. It is important that pupils ‘regard the tracking down
and collecting of resources as an integral part of their involvement' in
the project [2].

Step VI: Compiling and analyzing information.

Working in groups or as a whole class, pupils should compile
information they have gathered, compare their findings, and decide
how to organize them for efficient presentation. During this step,
pupils may proofread each other's work, cross-reference or verify it,
and negotiate with each other for meaning.

Step VII: Presenting final product.

Pupils  will present the outcome of their project work as a
culminating activity. The manner of presentation will largely depend
on the final form of the product. It may involve the screening of a
video; the staging of a debate; the submission of an article to the
school newspaper or a written report to the headmaster; or the
presentation of a brochure to a local tourist agency or hotel.

Step VIII: Evaluating the project.

In this final phase of project work, pupils and the teacher reflect on
the steps taken to accomplish their objectives and the language,
communicative skills, and information they have acquired in the
process. They can discuss the value of their experience and its
relationship to future vocational needs. They can also identify aspects
of the project which could be improved and/or enhanced in future
attempts at project work.

First of all, we should always consider the pupils' long-term
language needs. Though it may be difficult, we should try to identify
the social and professional contexts that they will have to function in
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and to think of projects pupils can undertake that require them to use
the language in a way that resembles their ultimate use.

Secondly, we should consider the linguistic skills that pupils will
have to employ in these contexts. Projects that require practice in those
skills would be most useful. If pupils have to manage a lot of fax
traffic, the project's subsidiary tasks should involve those types of
activity.

Thirdly, consider what is feasible. One popular project involves
querying travelers as they pass through an airport terminal or major
train station.

Although an airport/train station is the ideal place to ask questions
and to find English speakers to answer them, there may be no
international airport or major train station at hand to use for this
purpose. If this is the case, there is no point in insisting that students
interview native speakers of English. At the same time, teachers should
not abandon the idea of a project altogether if ideal circumstances are
not available. Since most professional conversation in English is
probably carried on among non-native speakers, pupils will benefit
equally from projects that put them in touch with speakers of varieties
of world English. In addition, there are numerous sources of material
in English that can be obtained at no cost with a formal letter of
request and then sifted, compared, and summarized. In other words, we
should not give up simply because a pool of native speakers or
authentic printed material is unavailable close to home [1].

Finally, we should do a lot of planning. Although the project
approach requires pupil input and decision-making in the initial
phase of project definition, the teacher's understanding of the
outcome and the steps needed to achieve project objectives is
crucial. Therefore, before introducing the project, the teacher should
identify topics of possible interest, the educational value of the
outcome, corresponding activities, and the pupils' material or
cognitive needs in conducting the project. There are many schools
where curricula demands, the lack of equipment, scheduling
problems, issues of insurance, administrative rigidity, and the like
preclude instructional innovations like project work.

Incorporating project work into more traditional classrooms requires
careful orchestration and planning. Pupils who are not used to
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functioning autonomously, who may even be accustomed to close
control and monitoring, may find it hard to take control of their own
activity. Therefore, we should ease them into it by planning
cooperative, small group work beforehand.

Similarly, many teachers encounter resistance from school
administrators when they challenge the status quo with the project
approach. Traditional schools that are governed by strict curricular
guidelines and systematic testing are frequently not the most receptive
environments for project work. Some administrators, for example, may
complain that the elaborate activities associated with project work do
not prepare pupils for required exams. Yet, if the underlying objective
of the educational process is to build the pupils' ability to use the
language fluently in novel situations, project work will carry them a lot
closer to meeting that objective than more conventional work on
grammar, vocabulary, and pronunciation.

Project work can only be effective when teachers relax control of
their pupils temporarily and assume the role of guide or facilitator. The
teacher can play an important role by diligently overseeing the
multiple steps of project work, establishing guidelines, helping pupils
make decisions, and providing instruction in the language when it is
needed. Giving pupils freedom to immerse themselves in the project
can lead to motivated and independent learners, but it requires a certain
flexibility on the part of the instructor if pupils are to benefit
maximally.
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Abstract: the objectives of the article are to highlight the importance
of project work in teaching English, to describe its main peculiarities
and types, to discover how it influences the students during the
educational process and if it helps to learn the language. The problem
of using project work in teaching English is of great importance.
Project work is characterized as one of the most effective methods of
teaching and learning a foreign language through research and
communication, different types of this method allow us to use it in all
the spheres of the educational process. It involves multiskilling
activities which focus on a theme of interest rather than of specific
language tasks and helps the students to develop their imagination and
creativity. Nevertheless, teachers are not keen on the idea of providing
project work into their lessons because of the disadvantages this
method has. The main idea of project work is considered to be based
on teaching students through research activities and stimulating their
personal interest.

Keywords: project, activity, teaching, method, language, approach.

BHUJbI TIPOEKTHOM PABOTHI B CPEJTHENM IIKOJIE
Typaesa JI.K.', Orakysnosa P.].”, Xommmosa I''M.’,
V6aiinosa F0.Y.* (Pecny6imka Y3oexncran)

1 .
Typaesa [unghyza Kobunosna - yuumensb auenuticko20 sA3blKd,
2 ~
Omakynosa Paxuma Hcmamogna - yuumens aueiuticko2o A3blka,
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I Xowmosa I'viuexpa Mawpagposna - yuumens anenuiickoeo s3vika,
wkona Ne 55;
"Vé6aiioosa FOndys Yayeoena - yuumens anenuiicko2o s3vikd,
wxona Ne 5,
Hlagupranckuii pation, bByxapckas obracme,
Pecnyonuxa Y36exucman

AHHOmMauua: yeiu cmamovi - NOOYEPKHYMb BANCHOCL NPOEKMHOU
pabomvl 8 NPenooasaHUU AHIUUCKO20 A3bIKA, ONUCAMb ee OCHOBHbLe
0CODEHHOCMU U MUNbl, BbIAACHUMb, KAK OHA 6lUsem HA VHAWUXCs 8
npoyecce 00yueHUsi U nomozaem U OHA uzyuamo s3vik. llpobrnema
UCNOIL308AHUSL NPOEKMHOU pabomvl 8 NPenooa8aHul aHIIUNLCKO20
A3lka  umeem  Oonvuwioe  3Havenue.  Ilpoexmuas — paboma
Xapaxkmepuzyemcs Kak 0OUH u3 Haubojee 3¢hhexmusHbvIx Memooos
00yueHUs U U3yueHUsi UHOCMPAHHO20 A3bIKA C NOMOWbIO UCCAEO008AHUL
u obweHus, paziuumvie BUOLL  IMO20  Memooa  NO380IAIOM
ucnovb308ams €20 80 6cex cghepax obpazosamenvrHo2o npoyecca. OH
gKOYaem 6 cebsi MHO203A0AYHOCMb, KOmopas (OKycupyemcs Ha
unmepecyioujeli meme, a He HA KOHKPEMHbLIX A3bIKOBBIX 3A0Ayax, U
nomozaem y4eHuKam passums ceoe 8000padicenue u KpeamueHoCmb.
Tem ne menee, npenooagamenu He 3aUHMEPECOBAHBL 8 MOM, UMOObL
BKIIOUAMb NPOEKMHYI0 pabomy 6 c8ou YpOKU U3-3a HeOO0CMAmKO8
amozo memooa. Cuumaemcs, 4mo OCHOBHAs UOesi NPOEeKMHOU pabombl
OCHOBAHA Ha O0OYYeHUU CMYyOeHmo8 uepe3 UCCAe)08AMENbCKYIO
0esiImelbHOCMb U CIUMYIUPOBAHUU UX TUUHO20 UHMepecd.

Knwuesvie cnoea: npoexm, desmenbHocms, odyuenue, Memoo, s3bik,
no0x00.

Project work involves multi-skill activities which focus on a theme
of interest rather than specific language tasks. In project work, students
work together to achieve a common purpose, a concrete outcome (e.g.,
a brochure, a written report, a bulletin board display, a video, an article
for a school newspaper, etc). Haines identifies four types of projects:

1. Information and research projects which include such kinds of
work as reports, displays, etc.

2. Survey projects which may also include displays, but more
interviews, summaries, findings, etc.
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3. Production projects which foresee the work with radio, television,
video, wall newspapers, etc.

4. Performance/Organizational projects which are connected with
parties, plays, drama, concerts, etc.

What these different types of projects have in common is their
emphasis on student involvement, collaboration, and responsibility. In
this respect, project work is similar to the cooperative learning and
task-oriented activities that are widely endorsed by educators
interested in building communicative competence and purposeful
language learning. However, it differs from such approaches, it
typically requires students to work together over several days or
weeks, both inside and outside the classroom, often in collaboration
with speakers of the target language who are not normally part of the
educational process [1].

Students in tourism, for example, might decide to generate a formal
report comparing modes of transportation; those in hotel/restaurant
management might develop travel itineraries. In both projects, students
might create survey questionnaires, conduct interviews, compile, sort,
analyze, and summarize survey data and prepare oral presentations or
written reports to present their final product. In the process, they would
use the target language in a variety of ways: they would talk to each
other, read about the focal point of their project, write survey
questionnaires, and listen carefully to those whom they interview. As a
result, all of the skills they are trying to master would come into play
in a natural way.

Let us consider, for example, the production of a travel brochure. To
do this task, tourism students would first have to identify a destination,
in their own country or abroad, and then contact tourist agencies for
information  about the location, including transportation,
accommodations in all price ranges, museums and other points of
interest, and maps of the region. They would then design their
brochure by designating the intended audience, deciding on an
appropriate length for their suggested itinerary, reviewing brochures
for comparable sites, selecting illustrations, etc. Once the drafting
begins, they can exchange material, evaluate it, and gradually improve
it in the light of criteria they establish. Finally, they will put the
brochure into production, and the outcome will be a finished product,
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an actual brochure in a promotional style. Projects allow students to
use their imagination and the information they contain does not always
have to be factual.

One of the great benefits of project work is its adaptability. We can
do projects on almost any topic. They can be factual or fantastic.
Projects can, thus, help to develop the full range of the learners'
capabilities. Projects are often done in poster format, but students can
also use their imagination to experiment with the form. It encourages a
focus on fluency.

Each project is the result of a lot of hard work. The authors of the
projects have found information about their topic, collected or drawn
pictures, written down their ideas, and then put all the parts together to
form a coherent presentation.

The projects are very creative in terms of both content and language.
Each project is a unique piece of communication, created by the
project writers themselves. This element of creativity makes project
work a very personal experience. The students are writing about
aspects of their own lives, and so they invest a lot of themselves in
their project.

Project work is a highly adaptable methodology. It can be used at
every level from absolute beginner to advanced. There is a wide range
of possible project activities, and the range of possible topics is
limitless [2].

Positive motivation is the key to successful language learning, and
project work is particularly useful as a means of generating it.

Another point is that this work is a very active medium like a kind
of structured playing. Students are not just receiving and producing
words, they are:

* collecting information;

* drawing pictures, maps, diagrams, and charts;

* cutting out pictures;

* arranging texts and visuals;

* colouring;

* carrying out interviews and surveys;

* possibly making recordings, too.

Lastly, project work gives a clear sense of achievement. It enables
all students to produce a worthwhile product. This feature of project

33



work makes it particularly well suited to the mixed ability class,
because students can work at their own pace and level. The brighter
students can show what they know, unconstrained by the syllabus,
while at the same time the slower learners can achieve something that
they can take pride in, perhaps compensating for their lower language
level by using more photos and drawings.

A foreign language can often seem a remote and unreal thing. This
inevitably has a negative effect on motivation, because the students do
not see the language as relevant to their own lives. If learners are going
to become real language users, they must learn that English is not only
used for talking about British or American things, but can be used to
talk about their own world.

Firstly, project work helps to integrate the foreign language into the
network of the learner's own communicative competence. It creates
connections between the foreign language and the learner's own world.
It encourages the use of a wide range of communicative skills, enables
learners to exploit other spheres of knowledge, and provides
opportunities for them to write about the things that are important in
their own lives.

Secondly, it helps to make the language more relevant to learners'
actual needs. When students use English to communicate with other
English speakers, they will want, and be expected, to talk about aspects
of their own lives - their house, their family, their town, etc. Project
work thus enables students to rehearse the language and factual
knowledge that will be of most value to them as language users.

Another important issue in language teaching is the relationship
between language and culture. It is widely recognized that one of the
most important benefits of learning a foreign language is the
opportunity to learn about other cultures and English, as an
international language, should not be just for talking about the ways of
the English - speaking world, but also as a means of telling the world
about one's own culture.

There is a growing awareness among language teachers that the
process and content of the language class should contribute towards
the general educational development of the learner. Project work is
very much in tune with modern views about the purpose and nature
of education:
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1. There is the question of educational values. Most modern school
curricula require all subjects to encourage initiative, independence,
imagination, self- discipline, co-operation, and the development of
useful research skills. Project work is a way of turning such general
aims into practical classroom activity.

2. Cross-curricula approaches are encouraged. For language
teaching this means that students should have the opportunity to use
the knowledge they gain in other subjects in the English class.

So we can come to the conclusion that project work activities are
very effective for the modern school curricula and should be used
while studying.
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Abstract: role-playing teaches to be sensitive to the social use of
language. A good conversationalist is often not the one who enjoys the
best structures, and those who can most clearly recognize (interpret)
the situation in which there are partners, to consider the information
that is already known (from the situation, experience) and choose the
linguistic resources that will be most effective for communication. The
lesson in the form of a musical play promotes development socio-
cultural competence and acquaintance with the cultures of the
English-speaking countries. Methodical advantages of song creativity
in teaching a foreign language are obvious. It promotes aesthetic and
moral education of schoolchildren, opens creative abilities of each
pupil more fully. Thanks to musical singing at a lesson the favorable
psychological climate is created, the weariness decreases, language
activity is stirred up. In many cases' it serves also as a discharge
reducing pressure and restors pupils' working capacity.
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Aunomauusn: ponesas uepa yuum OblMb YYMKUM K COYUALLHOMY
UCNONIL306AHUIO A3bIKA. XOpowiull cOOeCeOHUK 4acmo He mom, Kmo
NONb3YeMCsl IyHUWUMU CIPYKMYPAMU, U KO MOXCenm Hauboiee 4emro
onpeoeiums Cumyayuio, 8 KOMmOpOU OHU SGJSIIOMCL NAPMHEPAMU,
nocmompems HaA UHGoOpmayuioo, Komopas yoce uzeecmHa (u3
cumyayuu, Onvlma) U 8blOPAMdb SI3bIKOGLLE PECypCyl, Komopuvle Oyoym
Haubonee 3¢ghhexmusHviMu 0151 0OUeHus. Ypox 8 hopme My3bIKAIbHOLL
nbecvl CHOCOOCMBYen COYUOKYIbIMYPHOU KOMNEMEHYUU U 3HAKOMCMEY

37



C  AHENOA3BIMHLIMU — KYIbMYpaMu  CHpAH. Memoouueckue
npeumywecmsa necenHo20 meopuecmaa npu 00yueHuu
UHOCIMPAHHOMY — S3bIKY OUYEBUOHDL. Omo cnocobecmayem
ICMEeMUYecKomMy U HpPaABCMBEHHOMY 80CHUMAHUIO WKOJILHUKOS8, Oo/lee
HOJHO pACKpbléaem meopuecKue CHOCOOHOCU KaHCO020 YYEHUKA.
bnazooapsa MY3bIKATLHOMY neHuIo 8 O.1a20NPUAMHOM
ACUXOTI02UYECKOM Kaumame CHUDICAeMCSl yemanocme,
AKMUBUUPYEMCsl A3bIKOBASL AKMUBHOCMb. Bo muozux cnyuasx oHo
maxoice Cuyscum OJisl  CHUJNCEHUS OAGNeHUss U B80CCMAHOBIEHUS
pabomocnocobrocmu.

Knioueevle cnosa: memoo, nomenyuan, npoekm, npoyecc, pazgumue,
xapaxkmepucmuxa, oyuKyus, s¢hghexmusHocme.

Recently the method of projects gets more and more supporters. It is
directed to develop child's active independent thinking and to teach
him to remember and reproduce knowledge which are given to him by
school, and to be able to put them into practice.The specified forms of
work are comprehensible in all classes. It 1s natural that its volume and
character of management of it on the part of the teachers differ.

In the methods it is accepted to allocate following levels of
independent work:

- Reproducing (copying);

- The semi-creative;

- The creative.

Reproducing level of independent work is very important at learning
a foreign language as it underlies its other levels, and it is responsible
for formation of pronouncing -lexical and grammatical base, for
creation of samples in the pupil's memory.

Independence is treated in pedagogy, as one of the person's
properties. This property is characterised by two factors. The first
factor includes set of means - knowledge, abilities, skills which the
person possesses. The second factor - the relation of the person to
activity process, its result and conditions of the realisation, and also
communications developing in the course of activity with other people.

The design technique at work differs by a co-operative character on
the project. Activity carried out is creative in its essence and focused
on the person of the pupil. It assumes a high level of individual and
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collective responsibility for performance of each task on project
working out. Teamwork of the group of pupils over the project is
inseparable from active communicative interaction of pupils. The
design technique is one of forms of the organisation of research
informative activity in which pupils take an active subjective position.
Theme of the project can be connected with one subject sphere or have
a interdisciplined character. At selection of a theme of the project the
teacher should be guided by interests and requirements of pupils, their
possibilities and the personal importance of the forthcoming work, the
practical importance of the result of work on the project. The executed
project can be presented in the most different forms: an article,
recommendations, an album, a collage and many other things. Forms
of presentation of the project are also various: a report, a conference, a
competition, a holiday, a performance. The main result of work on the
project will be actualisation of available and getting new knowledge,
skills and abilities and their creative application in new conditions.
Work on the project is carried out in some stages and usually is beyond
educational activity at lessons: a choice of a theme or a project
problem; formation of group of executors; working out of the plan of
work on the project, definition of terms; distribution of tasks among
pupils; fulfilment of the tasks, discussion the results of fulfilment of
each task in a group; registration of joint result; the report under the
project; an estimation of performance of the project.

Work by a design technique demands from pupils a high degree of
independence of search activity, coordination of their actions, active
research, performing and communicative interaction. The role of the
teacher consists in preparation of pupils for work on the project, choice
of a theme, in rendering assistance by the pupil at scheduling, in the
current control and consultation of pupils on a course of performance
of the project with function of participator.

So, the basic idea of a method of projects consists in transferring
accent from a various kind of exercises on active cogitative activity of
pupils during joint creative work.

The game - one of the most important means of intellectual and
moral education of children. Great importance to the game as an
educational tool attached AS Makarenko, "What child is in the game,
is that in many ways it will work when she grows up.[1] Therefore,
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education of the future leader is, above all in the game. "Lessons from
the use of games and game situations are an effective means of training
and education, as the rest of the traditional construction of the lesson
and the introduction of the game story attracted the attention of the
entire class. The content of the game - it's always a number of learning
tasks. In the game pupils get into a situation that allows them to
critically assess their knowledge in an active step, cause this
knowledge into the system.

These important conclusions I came not once, but in the process of
accumulation of knowledge and experience with younger students. The
urgency of this problem is caused by the need for improving methods
of psycho-pedagogical influence on the emerging personality of the
child to develop self-sufficiency of children, intelligent,
communicative and creative abilities.

Games contribute to the implementation of important
methodological problems:

The creation of the psychological readiness of children to the speech
communication;

Provide a natural need for frequent repetition of linguistic material;

Coaching students in choosing the right version of the speech, which
is preparing for the situational spontaneity of speech at all.

The purpose of this paper - to analyze the possibility of using
gaming techniques as a means to enhance the cognitive activity of
adolescent English language lessons.

To achieve this goal it is necessary to solve the following tasks:

A. To study the literature on the issue of the use of gaming
techniques as a means of stimulating cognitive activity in adolescent
English language lessons.

Two. To analyze the different approaches to the classification of
gaming techniques.

Three. Highlight features of the use of gaming techniques in
teaching young people English.

Object: The Game methods of teaching English.

Subject: The use of gaming techniques as a means of stimulating
cognitive activity in adolescent English language lessons.

The objectives and functions of education.
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Revealing the essence of learning process involves the definition of
its functions.

The learning process is designed to carry out educational,
educational and developmental functions. Isolation of these functions,
the learning process carried out conventionally, as the distinction
between the processes of education, training and personal development
are relative, and some aspects are common. Conditional release of
these functions is necessary in practice for teacher training and goal-
setting process, the diagnosis of the results..

Educational function of the learning process is to create a system of
values and emotional relationship of personality to the world and the
totality of its qualities. Developing function of the learning process
determines the development of general and special abilities of the
individual and mental processes.

Characteristic features of the learning process be regarded as
unacceptable in isolation performed. They are complexly interwoven
cause and effect relationships, when one of the functions is a
consequence of the other, while the cause of the third. Thus, the
discipline of education, social activity creates the conditions for
effective learning. A study, in turn, helps educate those qualities [2].

The main aims of education is considered to be:

- creation of favorable conditions for the mental, moral, emotional
and physical development of the individual all-round development of
their skills, ensuring students receive a strong knowledge and
principles of science and the ability to replenish their own;

-provide universal education to the level corresponding to the rapid
development of science and makes it possible to adapt to the modern
world;

-implement the idea of the general, intellectual and moral
development of the individual means of humanization of education;

-educate citizens on the basis of a highly universal moral values that
can lead an active life, work and creativity;

-follow the international standards for the construction of programs
for children with high intellectual ability: deepening the content of
programs, the development of high-level thought processes, the
development of understanding of students' own abilities;
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-form a person with a developed intellect and high culture, ready to
be a conscious choice and development of vocational education
programs.

The main aims in teaching students a foreign language are:

-formation in children of primary communication skills in foreign
languages, foreign language skills to use to achieve their goals, the
expression of thoughts and feelings arising in real communication
situations;

-creating a positive setting for the further study of foreign
languages; revival of interest in the life and culture of other countries;

-education of active-creative and emotional-aesthetic attitude to the
word;

-development of linguistic abilities of students with their age-
appropriate structure for the older preschoolers;

-decentration of personality, it is possible to see the world from
different perspectives.

Despite the fact that a child's play has been written so many, the
questions of the theory of it so complicated that a single classification
of games still do not exist.

Thus, for the number of participants in the game are divided into
individual, pair and group. And the first target to communicate with
the text, and the other to communicate with partners. The nature and
form of the game produce substantive, moving with a verbal
component, scene, or situational, games, competition, intellectual
(tests, puzzles, crosswords, chaynovody, etc.), interaction
(communication), complex, etc. By way of organization of the game
There are computers, writing on message boards, etc. In terms of
complexity of the actions distinguish simple and complex games, the
duration of the - not long and lengthy.

Language pgames helping to learn the various aspects of language
(phonetics, vocabulary, etc.) are divided into phonetic, lexical,
grammatical and stylistic.

Thus, the educational game - is focused on the zone of proximal
development of the game, combining teaching with the aim of
appealing to the motive of the child.

Therefore, introducing the game into a lesson, it is important for the
result of didactic teaching, but may not be the motivation for the work
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of children. The game has to change the style of the relationship
between children and adults the teacher, who can not impose anything:
a child can play only when he wants and when he is interested, and
those who cause him sympathy.

A teacher can not only be the organizer of the game - he has to
play with your child, because children have great pleasure in playing
with adults, and because game atmosphere collapses under the gaze
of the observer.

The main purpose of phonetic games - staged (correction)
pronunciation, practice in pronunciation of sounds in words, phrases,
practicing intonation. They are used regularly, mostly at the initial stage
of learning a foreign language (water-remedial course) as an illustration
and exercises to practice the most difficult to pronounce sounds and
intonations. As we move forward phonetic games are implemented at the
level of words, sentences, Rhymes, tongue twisters, poems and songs.
The experience gained in games of this type can be used by students in
the classroom in the future in a foreign language.

Lexical games have focused students' attention solely on the lexical
material and are designed to assist them in acquiring and expanding
vocabulary, and to work to illustrate the use of words in communication
situations. There are different types of vocabulary games

Battle Ships - A Vocabulary Game

Level: Easy to Medium

Preparation:

Divide the students in to groups of four or five. Then ask the student
to make the name for their ships for example with the names of
animals, cities, movie stars or let them find their own favourite names.

Ask them to choose the Captain and the Shooter. The captain's duty
is to memorize his ship's name, so he can reply if somebody call his
ship's name. The shooter's duty is to memorize the names of the ships
of 'their enemies', so he can shoot them by calling their ship's name.

Activity:

Arrange all the captains in a circle, the ships' crews must line up
behind their captains. The shooter is the last crew member in line.

The teacher must decide a lexical area of vocabulary, this
vocabulary will be used to defend their ships from the attacks. Every
students (except the shooters) must find their own words. The
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lexical area for example, "Four Legged Animals". Give the students
1-2 minutes to find as many possible words as they can and
memorize them.

Start the game by calling a ship's name, for example the ship name
is "THE CALIFORNIAN". The captain of THE CALIFORNIAN must
reply with a word from the lexical area given, for example he says
"TIGER" followed by his crews behind him one by one, "COW";
"SHEEP" until it is the shooter turns and he calls out the name of
another ship and the captain of the ship called must reply and his crews
must do the same thing. No word can be repeated.

If the captain is late to reply (more than 2 seconds) or his crew can
not say the words or a word repeated or the shooter shoots the wrong
ship (his own ship or the ship that has already been sunk) the ship is
sunk, and the crew members can join the crew of another ship.

The teacher can change the lexical area for the next round.

In the last round there will be two big groups battling to be the
winner.

Grammar games are designed to provide students practical skills to
apply knowledge of grammar, increase their mental activities to the
use of grammatical structures in natural communication situations.

Tell Me Everything You Know

Here are the basics:

1. Write a sentence on the board and set a time limit.

2. Pupils write down everything that they can about the grammar of
the sentence.

3. When the time is up, pupils individually share their observations.
If anyone else in the room has the same observation, they must cross if
off of their list. If they are the only ones who have made that particular
observation, they get a point.

4. Whoever has the most points wins.

Stylistic games aim to teach students to distinguish between formal
and informal styles of communication, as well as the right to use each
of them in different situations.

Verbal games teach the ability to use language resources in the
process of committing an act of speech, and repelled from the specific
situation in which speech acts are carried out.
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Role-playing game.

Among the different types of games holds a special place role-
playing game.

As you know, of great importance in the educational process is
learning motivation. It helps to enhance the thinking is of interest to a
particular kind of occupation, to perform a particular exercise.

The strongest motivating factor is the training methods that satisfy
the need for students to study material novelty and variety of the
exercises. Using a variety of teaching techniques helps to perpetuate
the memory of linguistic phenomena, creating a more stable visual and
auditory images, maintaining interest and activity of students.

The lesson of foreign language is seen as a social phenomenon,
where the classrom a particular social environment in which teachers
and students enter into definite socialrelations with each other, where
the learning process the interaction of all present.

The success in training - is the result of collective use of all
opportunities for learning. And students should make a significant
contribution to this process. Ample opportunities to revamp the
educational process is the use of role-playing games. Role play -
methodological procedure relating to a group of active methods of
teaching practical language skills.

Role-playing is a contingent of actors playing real practical activity,
creates conditions for real communication. The effectiveness of
training is due primarily to an explosion of motivation, increased
interest in the subject.

Role-play motivates speech activity, as students find themselves in a
situation where the need is updated to say anything, ask to find out to
prove something to share with someone.

Students clearly convinced that the language can be used as a means
of communication. The game will intensify the desire to contact the
guys with each other and the teacher creates the conditions of equality
in the speech partnership breaks the traditional barrier between teacher
and student.

The game allows a timid, diffident students to speak and thus to
overcome the barrier of uncertainty. In the usual discussion students,
leaders tend to seize the initiative, and the timid prefer to remain silent.
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In the role-play, each gets a role and must be an active partner in
speech communication.

In games, pupils master the elements of communication such as the
ability to start a conversation, keep it, to suspend the interlocutor at the
right moment to agree with his opinion or disprove it, specifically the
ability to listen to the interlocutor, to ask clarifying questions, etc.

Role-playing teaches to be sensitive to the social use of language. A
good conversationalist is often not the one who enjoys the best
structures, and those who can most clearly recognize (interpret) the
situation in which there are partners, to consider the information that is
already known (from the situation, experience) and choose the
linguistic resources that will be most effective for communication.

Almost all the training time devoted to role-play voice for the
practice is not only talking but also listening to the most active, as it is
to understand and remember the replica partner, correlate it with the
situation, determine how relevant the situation and the problem of
communication and properly respond to the cue.

Games have a positive effect on the formation of students' cognitive
interests, contribute to the conscious development of a foreign
language. They contribute to the development of qualities such as
independence, initiative, foster a sense of collectivism. Students
actively, enthusiastically working to help each other, listen carefully to
their comrades, but the teacher manages the educational activity.
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